Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

To: Ambridge Area Teaching Staff

From:

Date:

This is a reminder to all teachers that accommodations for ESL (English as a Second Language)
students must be made for ail such students. The type of accommodations needed is based upon
the specific needs of the student. If you are unsure please see that students ESL teacher. Attached
are accommodation sheets that may be used with any ESL student. Please review these sheets
and incorporate them into your lessons for these students.

Teachers should also be aware of assessment accommodations and modification strategies for
ESL students. Some that might be used include:

Allow more time for students to respond if they process information more slowly in their
second language.

Test students in a separate room if they are easily disturbed by noise.

Have someone read the test to the ESL student. This can also be done in the student’s
primary language if possible. You can also have the student respond orally ( do not read
the reading portion of the PSSA or any other standardized test to the student(s) ).
Provide shorter testing periods to prevent exhaustion; allowing for flexible testing
schedule may be beneficial.

When appropriate, allow the student to use a dictionary, either in their primary language
or in English.

Decrease the English-language demands of the assessment: remove all superfluous
expressions and/or declarations from the test: and use simpie, short,
straightforward phrases.

Provide the students with ideas on test-taking strategies and practice testin g conditions.
Adjust the weight of the test.

Use fill-in-the-blank procedures rather than essays.

For multiple-choice items, eliminate one or two of the possible answers; avoid “a, b, and
c” or “none of the above”.

Give a performance test; have the students make a tape or vieo




e [f students perform poorly, reteach and test again.
o Do not place extra words in a matching activity.
e Do place words at the top of a fill-in-the-blank test for student selection.

When assessing ESL students, teachers should be aware of the environmental and cultural
variables that will influence test results. Cultures have different attitudes toward time,
competition, displaying one’s knowledge and gender roles. Knowing the student’s background
may assist a teacher in analyzing the results of the test more accurately.



Accommodations for students with IEPs, 504s, and ELLs

To All General Education Teachers,

Please remeimber that as general education teachers, you are required by law to implement [EP, 504, and
ELL accommodations and modifications. It is also important to monitor the implementation for effectiveness
to ensure students are being successful and not failing.

Students with IEPs and students with ESL supports should not fail your classes unless there is proper
implementation of the IEP or ESL accommodations and modifications and multiple meetings to
implement changes or addition to the plan as well as frequent communication with parents. The same
applies to the majority of students with 504s also, however there are a very small portion of 504s that are
medical only that this rule would not apply as the accommodations have no academic impact. The reason
students should not fail is because the very purpose of the IEP, 504, and ESL accommodations are to provide
appropriate supports so that students can be successful in their classes. If they are NOT being successful,
students are either not receiving their accommodations with fidelity OR it may be necessary for the team to
reconvene, discuss the concerns, and make recommendations to change or add additional supports.

A student can fail if the accommodations/modifications have been provided with fidelity or the student is a
work refusal or non-attender. However, we are required to hold multiple IEP/504 meetings documenting
attempts to put additional supports and accommodations in place. In addition to muitiple meetings and
documented changes to plans, there must be multiple cails home with documented attempts if
unsuccessful. The key is ensuring that we implement the plans with fidelity and always communicate with the
case managers if there is a problem so we can adjust the plans. If the team is confident they have done all
they can do and has documented communication with parents, then the team can move forward with

“ailure.

Please collaborate with the special education teacher for students with IEPs if your students are not having
success with the accommodations outlined in the IEP. Please do the same with the ESL teachers for your ELL
students. Case Managers for 504s (counselors/social workers) will be your point of contact for 504s. These
teachers/staff are here to collaborate and support you, however, this does not mean that the special education
teachers and ESI. teachers are solely responsible for making the accommodations/modifications in the
classroom. It is the responsibility of the general education teacher to implement and collaborate with the team to
ensure success. The Special Ed and ESL teachers are here to support you, collaborate and offer su ggestions,
they can assist with modifying particular assignments if you are not sure how to modify, etc.

I know that you all have had a lot of challenges this year with teaching in 2 eavironments at the same time,
learning new platforms, etc., but PDE has made it very clear that we are expected to implement the IEPs,
504s and accommodations for ESL despite any challenges we face. Please be sure to read the IEP-at-a
glance and 504 plans as well as review the recommended accommodations for ELLs attached.

Below you will find legal guidance or excerpts from PDE or Federal BSE for IEPs, 504s, and ELLs for your
reference. [ have also attached recommended accommodations and tips to assist you as well. The
accommodations are listed in the plans, but you are able to use these attachments for additional resources if you
80 choose. Please remember implementing the accommodations listed within the IEP and 504 plan are not
optional. Also, accommodations and modifications must be provided for ELLs. Implementing these
'ccommodations may seem daunting when you have several students with IEPs and others with 504s in your
lassroom, but you will find that many accommodations overlap from plan to plan as these are best practices for
most students with disabilities. You will also find that many of these strategies/supports are beneficial to all
students and can be generalized 10 all students. As a cautionary reminder, modifications cannot be provided



to students with 504s or regular education students. If we provided modifications, as a district we would
be implying that the student was in need of special education. The attachment marked “Accommodation
and Modifications” defines both.

ELegal Guidance:

IEP:

-]

504:

ELI:

Under the IDEA, “public schools are required to provide each child with a disability with a free
appropriate public education (FAPE) in the least restrictive environment.” In a nutshell, FAPE is an
individualized educational program that is designed to meet the child's unique needs and from which the
child receives educational benefit, and prepares them for further education, employment, and

independent living. If we are not providing an appropriate, individualized education program then
we are not providing FAPE.

Students with disabilities and students without disabilities must be placed in the same setting, to the
maximum extent appropriate to the education needs of the students with disabilities. A recipient of ED
funds must place a person with a disability in the regular education environment, unless it is
demonstrated by the recipient that the student’s needs cannot be met satisfactorily with the use of
supplementary aids and services. Students with disabilities must participate with nondisabled students in
both academic and nonacademic services, including meals, recess, and physical education, to the
maximum extent appropriate to their individual needs

504 plan is a legal contract between the school district and the student. Teachers are responsible for
implementing designated services and strategies identified on a student's plan. Teachers do not have
the discretion to decline or refuse to implement any component of a 504 plan.

All qualified persons with disabilities within the jurisdiction of a school district are entitled to a free
appropriate public education. The ED Section 504 regulation defines a person with a disability as “any
person who: (1) has a physical or mental impairment which substantially limits one or more major life
activities, (ii) has a record of such an impairment, or (iii} is regarded as having such an impairment.” 2

An ELL may not be retained in a grade based solely on his/her lack of English proficiency. LEAs must
provide evidence that all appropriate modifications and accommodations to instruction and
assessment aligned to the student's English language proficiency to allow the ELL meaningful
access to the general curriculum as well as to promote second language learning were implemented
and documented over time prior to considering grade retention." (Federal Government BEC)

Regardless of the format of the educational program, districts must provide ELLs with all of the
supports necessary to overcome language barriers in order to make the educational experience
meaningful. A student or parent may not relieve a district of this responsibility by choosing a particular
educational approach or option. In other words, if a student chooses a completely virtual model, in
which teachers may only be providing indirect support or none at all, the district must develop and
implement supports for ELLs that ensure they are able to access the content in meaningful ways and are
making academic progress. The same is true for the other approaches. (PDE update during COVID)

Several resources listing accommodations and modification are attached. Please remember to read 504s and
IEP-at-a-Glance. Below find directions sent out on how to use Microsoft Translator for ELLs. T have
additional resources upon request.

https/www. microsoft. comfen-us/translator/education/microsoft-teams-multilineual-meeting/




"Microsoft Teams allows students and teachers to communicate with each other remotely. However, if do they do not
speak a common language, communication can be difficult. Microsoft Translator allows students and teachers to
communicate, in-person or virtually, in their preferred languages. Pairing Teams with Microsoft Translator allows
teachers to conference with students, caption what they are saying, and have it translated for them. In turn, students can
talk or write back in their preferred language. Multiple students can join a conference, and each can communicate in their
own language.

Below are instructions on how to set up and join a translated conference from a computer or mobile device. Things will
work the same for all people regardless of which method they use; for example, it’s fine if the teacher joins on a computer
and the student(s) join on a mobile device(s) if necessary.

Click this link for a step-by-step video tutorial(htips;/www youtube conywaich?v=mn3hhbb | UL VK) of these instructions.
This second instructional video (https://www.youtube .con/watch?v=72V4FTbeEkR) features a demonstration of a single
multilingual conversation involving three users with each user conversing in a different language.”

If you have any questions or concerns, please email me directly and do not reply all. Tam happy to address any concerns
you may have in regard to implementing accommedations and modifications for students with [EPs, 504s, and students
receiving ESL services. You may also reach out to special education and ESL teachers for support.

Thank you for your continued efforts in making sure all students are supported and successful,

Amy Filipowski
Interim Special Education Director



Accommodations and Modifications

Accommodations and modifications are types of adaptaticns thet are made
to the envirenment, curriculum, instructicn, or assessment practices in
order fer students with disabilities to be succcssful learners and to
actively participate with ether students in the geners! cdusation elegsroom
and in schoel~wide activities.

Accommodatienz cre changes in how a student aceesses information and
demonstrates learning. Accommadations do not substontiaily change the
instructional level, content, or performance eriteria. The changes are
made in order to provide o student with equal aceess +o [carning and an
equal opportunity to show what he or she knowe and can co.
Accommedations can include changes in the Following:

¢ presentation ¢f o Jesson

¢ instructional strategics

¢ student respense format and procedures

e time/scheduling

¢ environment

¢ equipment

¢ assignment structure-paper/pencil work
-

Modifications are changes in whet a student is expected to learn. The
changes are made to provide a student with oppertunitics to participate
meeningfully and productively dong with other students in classroem ang
scheol learning experiences. Modifications include changes in the following:

o ingtructional level

o content/curriculum

* performance criteria

° assignment structure-paper/pencil werk
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Reading Modifications/Accommodations

The majority of students who receive special education services have
difficuMy in the area of reading. Since reading encompasses much of the
school day, textbook modifications are eritical if these gtudents are to
receive an appropriote education. Many teachers ask the question, “Hew
can a student be included in a general education class, i the studen® is
unable o read the texthook? ¥ Replace that question with, “How much
material will the student be able to learn and/or understand when +he
information is presented in another manner?”

- ke L, AR~y B —air W e Tl ol o = T e N g H rs
dnciigan, 57 Shravey ex For Sureess By Szp, Honrehe

Low technolegy strategies 4o ey

+  Don't assume the student can read cursive - MANY special needs students
(regardless of age) CANNOT read cursive writing

» Read the text aloud to the class or Yo ¢ small LroUD

*  Vary the groups so students with disabilities become familiar with #he
procedures of working in smal! groups ond are exposed o many pears

«  If anon-reader is included in the class, group him her with vour best 2ng!
reader{s)

«  Divide the class info two groups if another adult js present To help

»  Teacher, paraprofessional or adult volunteer reads o stugert

« Partner students so they con read aloud to each ather

*  Provide ¢ note-teking format BEFORE beginiing readivg to guide comprehension

+  Highlight key werds and concepts

«  Help student rz-read key ideas and highlighted confert

< Simplify complex text by rewording {break a complex sertence into several short
senterices)

*  Reduce the amount of reading required {Student reads the summary thrae times
while the class reads the gatire chanter)

+  Allow additional time to read

*  Provige vocabulary fists with uszr-friendly definitions
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| Ww%mg Modcfsca?mns/»ﬁcsommoda?mns

Many‘ students have difficulty with written language for a varicty of
reasons. Seme students have trouble gencrating ideas or transferring
their ideas into written words, Other students do net understand
grammar, syntax, or the mechanics of writing. Stll others have dif ficulty

T

proccssing language.
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stacent sterted ona pasagragh or eusay



The Writing Process:

> Aveid carrections in the mechardeal aspuets in corly stoges of writing-
concentrale on iden developimant

»  Teach and require the use of graphic srgonizers/outlines/ mapping skls to help
students learn To visualize the ports of the parageaph/essey /story

o Teach importance of beginning, middle and end of stories

= Reguire students to incorporate fransrhion words {ex. first, next, then, last ar
most importantly, alzo of interest }into paragraph writing

s Tearh proofreading skills

o Allow use of checklist for proofreading

«  Hove the studerts read the story aloud to identify iocourate constracbion of
genlences

« Encourdge students 1o share stories with the closs or a portner - do not rogat
disobled studerts to read ther work to the elass if they are uncomfortosle
{They tearn frem hearing gocd stories modeled for them)

o Allows the wae of a computer or ward processar

« Vo
story of mutioted sentences and atrocicus spelling

s Allow fill-in-the-blank forms for the beginning stages of repart writiyg

o Allow multiple formats for peesentations, including some that don® includ.

whiz Qualihy over quontity - look Tor a well-writher parayraph i iead o o loroee

writsig
= Allow reduced sources and modifivd formot wher writing sescorch popers
e Allow disenled studeats to work together to generat, oo report
«  Allow students Yo dictate storizs, reports, oto. to voluntesrs/perrs
¢ Require studenis fo practice reading oloud the stores they dictotes
» Develop o spelling dictionary for frequently misspetied words




Mathematics Modiﬁcmionslﬁccommcdqﬁons

Students with disabilitics frequent]
visual processing, along with dela
usually requires the use of mult

of concrete objeete {manipulatives

Low and medium tachnology strategies +e Ty

¥

&

Introduce concepts using real life exampies whenevers possibic

Don't weery about perfect calsulntions when teaching o econcept-facus an the

provess Firgt

Teach Key math ferma separatey

y have difficulty with auditery end

ys in short term memery. 2ccause math
iple scquential steps in order 1o produce an
answer, students get frustrated and confused. Students will need the ysc
) and visua! cxamples whenever possible,

Frovide student with an wasy to read dictionary of required math dorme

Ineludy drowings: and exaenyies ti llustrate the eaning of ferme

Whien teoching abstroct cone. pis, use drowegs, disgrams, gnd visga!

demongtratians to eotollish o conerede ratobionehip

When demonsteat g concepts use color coding 1o Focus student attention

Highlioh sindlor math opurations to help students facus on the o

mulliphcation in Ldue, divigion in groen)
Cluster similar probloms fsto graupe
Teoch fact fomilics and buld £ heency with games and cacli noes

ok

afien (e,

Teosh sturdents 4o fughdioht wach operation in mitkechapzeation worksli b,
Madul inath probicms using manipsdotive s wheney p possible {averiend

mad pulative s For moth o reodily avadalble)

Whe s teachmg number Iines-lee tape or draw @ ramier lire on e
stuthents to wollc on {This asmigts students with diractionality 100.)
Srlewpe workshects/assigrments oo Copier 16 give more writm., spac.

Pul b s sround nch problem 1o visusly separate them

Use monipuletives wharevers possible (2o, coundors ArOUpIngG Pl

Allow use of mumber e
Allowe e of @ mubeplication ¢ hart
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Reduce Hhe pumbee of practice ar st probhons en o page

Allow eddihional time 1e complete aisignments

Sunplity and rephragse vscabulary inwered problems

Have studenis verlalize the arocess to you

Turn lired paper wort izally w0 the stodent hag ready mede columag

Dot penabize studends with fing meotor cifficuity by requiring b, to copy
problems-focus on tie math aperations and adow them o gee . updod
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Content Area Modifications/Accommodations

Please refer to the other sections for basic medification and
accommodation suggestions. Following are additional things you can try in
content arca classes such as science, hz’sfcry, or heme econcmics +
enhance learning and class participation:

Taking Netes:

¢ Give the student  copy of the class notes

= Give the student a partial cutline $o complete when taking rotes

*  Have ancther student make o copy of the notes

¢ Use a tope recorder

*  Provide additional instruct.con ok note taking

¢ Give student a copy of the notes before the becture and have the studert
highlight key areas while the leeture is taking place

o At the end of clase, aliow students o compore tne notes they fack durivg, cings +o
YOUP oTes

< Turn on Closed Captioning i students will need o restwmber and/or toke notos
from o TV or video segment.

Completing Claszroom Assignments:
¢ Provide page numbers to focate onswers
e Keep questions i the order of reading moteriat
o Reduce the volume of the assignmant
¢ Highlight or unceriine answers
= Provide o word bank
¢ Break material inte smoiler parte
o Allow students o work with a responsibie portnep
¢ Teke turns - you do a problem, the studert doss a probien:
¢ If you use vocabulary word firds, orovide a ward hark
o If you use crossword puzzies, provide a word bark
*  Make assigrinent more visual ly arganized {refer fo visug! organ zation sirotenes)

*  Provide muftiple choice answers



Test Taking:

-]

Write test date ina highly visual place, repeat often prior +o test day
Allow student more time to take +ext

Repeat and rephrase directions

Review notes, worksheets, text and study guides

Provide study quide well in advance of fest

Read the test ajoud

Allow oral answers

Allow use of textbook, notes or study guide while test teking

Pravide vocabulary list or word bank

Allow student to dictate sssay answers 1o teacher, pareprofessional or tope
recorder

Allow student to write on test instead of, or in addition to an answer sheet
Provide ¢ "second chance” grading option {fix answers for addiiong] palkrts)
Add more white spoce to tests

Use blanks to cue onswers {number of blarks refers +o rumber of correet
answers)

Breck long lists of matching into more groups of short lsts

Deiete irrelevant op repeoted items (cross them out on the stugznt's test)
Allew breaks during testing

Administer tests in quiet places

Shorten tests

Reduce multiple choice answer aptions using white-out tape

Narrow the depth of the curricuium {if appropriate) and only test «zy vacohy.ary

and xey concepts

Reading Material:

@

-]

Allow student to have o second copy of the fextbook te keep ot home
Reod the textbook aloud

Allew reading with o partner

Provide textbook on cudiatape or videntope

Decrease the amount of required reading-find information in ather fape-
Allow extra time for reading

Pravide large print textbosk or larger print copizs or notes

Use lots of visuals to reinforce reoding material-fitms videotapes, campater

.

132

programs
Provide summaries or outlines that identify key terms and ideas

Use o parallel Yexthook {samz material lower reoding level}

Pre-teach vocabutary, provice written summary of vecabulery and de firtiong
Assist student to organize mair idegs by using and orga EIng indes cards



e Ovally review importart vocabulory frequernthy

Activale student’s prior knewledge and huild on thot

v Ask questions before, thiring and oftzr sefected readings
e Usze Ints of piotures ang maripulotives

”

Keeping ctudents on task:
o Reduce distractions
o Reinforce on-task behavier
o Provide shortern tasks
»  Provide checklist of things to dn
o Make sure students work place is clear of winzeded materialy
o Reduce the amount of required work
»  Lise peer helpers or peer tutors
o Vary attivities often
*  Reep student from distrostions by special seating, study cormals, ete.
e Setabeat the tamer” gnal for campletion of simnller amounts of work

Keeping students interested:
o Fellstories thot relote the lessor 2o reol e
v Refate the legsor to things chilarens that G0¢ experionce
o Seat thy student by Tihe teacher-procmity effects interast
o Use cues To begin work
o ive work in smaller amaunis
¢ Provide lots of eroouragamernt
o Seguerce work with eosicet answers Fiest
o Make sure student hos ofl needed materinle
®  Moke sure the student knows exact by vehat is expectan
»  Check or progress often throughout closs Fime
¢ Give clear dirgotinns ane repeat and rephrase trem
o Allew girectid peer discussion short the mate i
¢  Ask the special neerds student 1o help ansther srudent when appenrite

%]

Completing work on time: ! 22 - :
[ the length of R et Vs He e meip g ko
ei2ucy tne lengtn of ke assicnee e :
[ LIS ¢ ..rs_g na a55{3n fr fi 45 dove e bettes
e Allow extra time Yo complete ggsianmernt T
o Write sohesdule an Soerd )
o Write aezanre et and due dote 'na ssuge st phanrce

e Helr student plon their use of HFme ;
o Brenk assignmients up and have scveral due dates :
fre the gieces

o Heinthe studan keep @ calendan
«  Devalop checkiists

e FPeriadizaly remind the studens of tin.

o Use nsimer to defing designated wark times

o Rewsnd student For petting wark dong n the designated <ime




Keeping students organized:

-]

&

-]

&

Require on aisignnent notebock ar planner
Check the frteonk/planner daily
rlave The student rumbar the notetonk poges

Reguire e student to keep a netebookd felder Tor sack suljent

Color code metebooks ard falders by subject

Color eade pages fdividers in notetook by tugts o Frudy quide, 14,
Hawe stustent immediately filo papers in nrm,:;,m-ol-: L TOrE L3I PO A0 v Cn T

ar0iie 1 o tivity
Al s tutent ensy aocess 1o a hole punching cevice
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r‘!l:lp stuadent develap sel! checking sidlts for ponems 1N iy

Lo sasund fo huclpe sturdent pemember ""H fiew {unss orooyteo
closgraon, on stuaent felders or iy stuten bozher)
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Behaviof‘ Madiﬁmﬁoﬂs{Accommocﬁmions

Why do co many special neads students have behavior izsues?
b

Most classroom behaviar issues are the result of years of Frustration, failure and th,
instinctive desire of “wanting to fit in with your peers”. Instinct helps us hide lorger
issues of humifiation, It is more acceptable fo appeas fike youre acting stupid an

purpesi. Other students think a “class clown® is fumy, They don't think en geodene

failure is.

When are ctudeats most likely o be dizruptive?

*  Assume an in-service is about 5060 nunutes fang. The prasentes {feacher) gives
you ait assigniment writhen in Chinese. The students in The class know how t¢
read Chitese, except for you. Will you sit there Quicly for an hour or will yau
get borad and start fidgeting or bugging vour neighboe?

o You must go toan inegervice that you have na interest inand vou foew (or thak)
the prosenter dovart like vou or thinks you are stupd. Whot if vou attend e
in-wervice hoping te feara something new and the presenter rever 1 s yask
yau will use the information he or she is Teaching myour reol-dife oY How moanh
artention will you give that presenter? How e tivated ore you o leapa th

cantent?




Strategies:

&

&

-]

It is important o get the respect of everyone in the classroom by giving 7

Take time to get o know alf students.

Have a sense of humor, for your own sake and your students

Disereetly let the speciol needs students know + that vou understond their
learning difficulties and You are *.rféimj to help them be successful in the class,
Provide madificotions BEFORE dis sruptions oocun,

Dor't take behavior situations personally. Don't show emeticn o aet drawr info
contlict,

Be sure classroom rules are posted and reviewed r egilarly 5o everyons
understonds them. Don't gssume the specicl needs studants know the rules.

Remind them regularly,

Be consistent. Heold everyorz aceountable ta posied classeeam rules.

Bon't aceept refusal to do assignments. Provide rensonable madifications ond

Insist on a completed assignment, even i it means the shadent works during funsh

or after schaool,

Bon't be sarcastic. Sarcasm cuts very deeply, Remember thot ¢ mpr e;"z zion
e ruinp

and attention are usually issues. Get used to giving directic Miple tives and
i nultiple woys, Most students are not trying so defiberately aansy %" in
veachars by not um::‘ram’rmdm% the directions. THEY :&:HLL _)f’" GET IT.

Use VISUALS ol the time, with auditory back-up, Mast of us are wma’ learazrs.

If we see something, we can internalize it 4 faster. PRINT assigrments and duz

dates in visible places. Repeat them orally multiple times., 4dd icans ar pictures

whenewver prrbsabl»;,

Develop a discrete hond signal fo use with the stusent to indicate $heir need to

modi Ty behovior,

For a student with frequent behavior tasies, ask the IEP feam to deveio op 1
PIsp

sehavior plan {can be done gt ay firve of year, not just ot the ganue! IS

meeting.)



Regular Classroom l\/l_odiﬁcations/Ada ptations for ELL Students

*ITEACHERS MUST PROVIDE THE APPROPRIATE MODIFICATIONS AND ACCOMMODATIONS TO
MAKE CONTENT ACCESSIBLE TO ENGLISH LANGUAGE LEARNERS (ELL’S) ANDTHEY SHOULD
ALWAYS BE ABLE TO PROVIDE DOCUMENTATION OF THE MODIFICATIONS AND
ACCOMODATIONS THAT HAVE BEEN MADE.

MODIFICATIONS - are changes made to the core content so that the learning objectives are different and
more accessible for the student.

ACCOMODATIONS - do not change the actual content being delivered. They’re add-ons, tools that ensure
that students can demonstrate what they know without lessening their expectations. The goal is to make the

process of teaching and learning easier for the students.

When teachers are implementing modifications and accommodations, they need to be sure to continuously
evaluate their effectiveness.

Collaborate with the ESL teacher/staff. Work together to help the student to be successful, but realize that the
ESL teacher has their own lessons and curriculum to teach and goals to reach with the ELL’s.

PACING/TIMIMG:

e [Extend time requirements

e Omit assignments
e Flexible schedule (administer in several sessions or schedule testing for specific time of day)

® Additional time provided to allow the student to complete the work independently

ENVIRONMENT:

o Assign preferential seating

¢ Assign peer buddy

» Assignment/test administered by a familiar teacher

e Give frequent breaks

o Develop and maintain daily routines

¢ Provide a supportive environment for language learning. Allow students to feel comfortable speaking
English without fear of ridicule.

o Provide opportunities to practice English in the classroom

o BE PATIENT

REINFORCEMENT AND FOLLOW THROUGH:

e Introduce vocabulary and realize that the ELL’s may not know even some simple vocabulary words
(take this into consideration when teaching and on tests)

» Respond to the students’ language errors. When the students produce incorrect grammar or
pronunciation, rephrase their responses to provide feedback as a way to model the correct usage.



Regular Classroom I\/Eod|f|cat|ons/Ada ptatxons for ELL Students

e Get to know as much as possible about your students (likes, dislikes, background, etc.) — research or
read up on their culture so you are aware of what might not be ok for them to do (ex. May not look
adults in the eye. — may be disrespectful in their country) ~ culturegrams.com

o Have high expectations for all students. DO NOT “water down” the content. Be creative and think of
ways to help the students understand key material.

o Talk to them. Let them tell you stories and share experiences. You might learn a lot about them.

e Allow them to talk to the class about where they are from. They can teach words form their language or
some type of game they play. It makes them feel important.

e Create a bulletin board with the student to share about their culture and where they are from. How is it
different from here? How is it the same?

o Stay involved with the parents. Find ways to communicate even if they do not speak English.

e Be flexible

o Repeat information and review frequently. If they do not understand, keep explaining in different ways
(rephrase, paraphrase, shorter sentences, simpler vocabulary, etc.)

e Avoid using idioms and slang (can be difficult for ELL’s to understand)

¢ Don’t talk too fast

e Recognize student success so that they feel confident. (Be aware that in some cultures, overt individual
praise is considered inappropriate and can be embarrassing or confusing to the student.)

e Enunciate clearly. DON'T yell.

e Use positive reinforcement

e Use concrete reinforcement

e Check often for understanding/review

e Arrange for peer tutoring

e Plan cooperative learning experiences

e Provide language experience

e (ive immediate feedback

e Have student repeat directions

e Make/use vocabulary files

e Teach study skills

o Use study guides to organize materials

e Repeat/review/drill

ASSIGNMENTS:

e Adapt so ESL student can experience success

e Differentiate homework assignments. Give the students work that they are able to complete.
o Allow student to answer orally

e Lower reading level

e Give directions in small, distinct steps

e Allow copying from paper/book

o Use written backup for oral directions

o Power difficulty level



Regular Classroom M

f_og‘_ELL Students

Shorten assignment

Read directions to students

Give oral clues or prompts

Record or type assignments

Adapt worksheets/packets

Use alternate assignments such as oral reports, projects, or demonstrations
Evaluate short answer and essays for content, not grammar and mechanics
Provide all assignments in writing

PRESENTATION OF SUBJECT MATERIAL:

Build background knowledge before teaching a lesson

Help students build connections and associations in order to access background knowledge or previously
taught information

Provide oral language development activities like: chants, poems, choral reading, small group
discussion, etc,

Directly teach learning strategies. (Demonstrate how to organize information, how to select the main
idea and supporting details, and how to sequence and summarize.)

Use techniques such as: marking essential concepts and vocabulary with a highlighter, labeling, using
word banks, and organizing information on various types of graphic organizers, maps, graphs, timelines,
etc.

Use individual/small group instruction

Use specialized curriculum

Simplify the language of instruction, not the concept being taught

Use speech that is appropriate for the students® language proficiency

Tape lectures for playback

Demonstrate concepts

Use manipulatives

Emphasize critical information

Use graphic organizers

Pre-teach vocabulary and emphasize key vocabulary

Limit the number of vocabulary items

Read the directions to the student

Translate directions in their home langnage

Key words or phrases underlined or highlighted in directions

Re-read directions for each page

Cue student to remain on task

Read all portions that are able to be read to the student

Use bilingual word lists, customized dictionaries, or Google translate

Teach key aspects of a topic. Eliminate nonessential information

Record classroom lectures



Regular Classroom Modifications/Adaptations for ELL Students

R e e

Have peers take notes or provide a copy of the teacher’s notes, summaries, instruction, and pre-reading
(Don’t expect ELL’s to take notes.)

Allow additional “wait time” for student responses

Provide outlines (can provide a guide of the important points in the text)

Provide study guides

Adapted curriculum offering just a little more than student is capable of learning

Additional practice material to complete at home

As much one on one attention as possible

Assignment notebooks

Chart student’s progress

Cooperative learning experiences (assign ESL student a role he/she is comfortable with and that will
expand skills)

Emphasize critical information

Encourage student to set and assess progress toward realistic goals

Encourage use of sentences in written work, but allow listing, telegraphic phrases, outlining, charts,
diagramming, timelines, etc. in lieu of full sentences

Encouragement to verbalize steps to complete assignment/task

Extra practice once a skill is learned

Extra time for oral response

Extra time for written response

Frequent feedback and reassurance

“Hands-on” activities whenever possible

Help student prepare a work plan for long range assignments

Repeat and explain instructions

Re-do assignments if necessary

Regular spelling list should be reduced (once they gain accuracy, then you can increase the number of
words)

Repetition during initial skill instruction

Re-word directions

Seat student near teacher during instruction

Shorter, simplified instructions

Teacher should face student when speaking

Visual aids (pictures, maps, flash cards, graphic organizers, etc.) when working with consumable
materials, encourage student to highlight unfamiliar words and troubleshooting sections to provide
feedback about what is causing difficulty

Use modeling and gestures to aid in understanding

Simplify verbal instructions

MATERIALS:

Provide taped textbooks
Highlight textbooks/study guides



Regular Classroom Modiﬂcations/Adaptationvs fo

T ey e —

o Decrease the amount of work presented or required
° Use videos, illustrations, pictures, and drawings to explain or clarify
@ Give assistance in note taking
e Type handwritten teacher materials
o Use bilingual dictionaries, langue learner dictionaries and electronic translators
o Use adapted/modified textbooks
e Allow use of computer
e Use supplementary materials - some examples of supplementary materials are:
» Hands-on manipulatives ~ tangrams for math, microscopes for science, maps for social studies,
etc.
» Realia — real-life objects that enable students to make connections to their own lives.
> Pictures — to provide visual support for a wide variety of content and vocabulary concepts and
help build background knowledge
» Visuals - can include overhead transparencies, models, graphs, charts, timelines, maps, props,
and bulletin board displays.
Multimedia - tape recordings, videos, DVDs, interactive CD-ROMs, etc.
Demonstrations — provide support and modeling for ELL’s,
Related Literature - a wide variety of fiction and non-fiction can be included to support content
teaching.
> Hi-lo readers — high interest stories, but lower readability levels.
> Adapted Text — adapt the text to reduce the readability demands

Y VY

TESTING ADAPTATIONS: (ELL’s DO NOT have to be assessed in the same way or with the same
testing materials as mainstream students.)

e Assess them on their own personal growth of knowledge
e Use on-going assessment —on-going, informal assessments to match the student’s changing needs
o Allow students to answer orally

e Use multiple-choice format

e Read test to student

e  Modify format

o Simplify the language

e Write a different test

e Reduce the number of test items to only cover key concepts

e Require only selected test items

o (reate an alternative assessment

e Record student responses for later translation

e Student assisted in marking responses

e Person familiar with student administers test

e Special test preparation provided

o Tests completed in a familiar room



Regular Classroom Modtﬂcatlons/Adaptations for ELI_ Students -

e Allow products (projects, timelines, demonstrations, models, drawings, dioramas, poster boards, charts,
graphs, slide shows, videos, etc.) to demonstrate student’s learning

e Modify tests to reflect selected objectives

e Use authentic assessments with real-life problem-solving

e Use matching, multiple choice or fill in the blank tests rather than essay tests

e For short answer or fill in the blank questions, provide a word bank for completion

e Reduce the number of answer choices on a multiple choice test (give only 2 choices)

o Coliaborate to modify vocabulary, omit or modify items to reflect objectives for the student, eliminate
sections of the test, and determine how the grade will be determined prior to giving the test

e Allow tests to be re-taken

e Allow use of illustrations or diagrams to supplement written response

¢ Allow verbal explanation to supplement written responses

e Allow open book exams

o Provide additional time to complete tests

e Provide assessment best suited to the student’s learning style

e Allow other teachers to assist with tests

e Accept classroom discussion as part of the grade

e Allow students to build a model or make a collage to demonstrate knowledge of the topic

e Give the study guide as the test

e Simplify verbal instructions

¢ AVOID true/false questions. These can be VERY difficult for ELL’s

MODIFICATIONS FOR COMMON ASSESSMENT TERMINOLOGY:

e Describe — tell me about

e List — tell me five things; name

e Compare — tell me how these two things are alike
e (Contrast — tell me how these two things are different
e Identify — tell what this is

¢ Summarize — tell the most important part

o Predict - tell me what you thing is going to happen
o Discuss — tell about

e Demonstrate — show me

o [llustrate — show me or draw for me

o (Classify — put in groups

e Explain - tell me how, what, or why

e Support ~ how do you know?

e Simplify — tell me about...

e Key points — important ideas

** REMEMBER TO REVIEW THE TERMINOLOGY OF THE TEST WITH YOUR ESL STUDENT AND DEFINE
AND CLARIFY ALL NEW WORDS.



Regular Classroom Modifications/Adaptations for ELL Students

DIFFERENTIATE ASSESSMENTS:

o FOCUS on what is necessary in a lesson or unit for the student to know in order to continue on and be

successful.
e LIMIT the number of questions necessary to show whether or not they comprehend a concept.

o  GROUP word lists in groups of no more than 4 or 5 so the student is better able to focus.
°*  ALLOW lists, drawings, and varied ways of communication that are language dependent as responses

for essay or short answer,
e AVOID distracters or clutter on the page. Allow the students the ability to focus on the main topic.

GRADING:

e Modify grading system
e Modify weights of course components
e Modify course objectives/outcomes



_ Regular Classroom I\/Iodlﬂcat|ons/Adaptat|ons for ELL Students

WAYS TO BUILD ELL’S COMPREHENSION SKILLS:

1. Build background knowledge

e Draw on the students’ existing knowledge. Try to associate student experiences with the new
content.

e Build the students’ background knowledge.

e Take students on a tour of the text. Explain how different sections can be helpful to the students.
They need to know how to use the book in order for it to be helpful to them.

o Use a “picture-walk.” Talk about the pictures in a story and discuss them and how the details that
they see might relate to the story or the content.

o Use an outline to help the students to pick out important information.

2. Teach Vocabulary

e Focus on key vocabulary. Teach the vocabulary that your students need to know in order to
develop their reading and content area learning. Explain the definitions so that the ELL’s are able
to understand them.

o Use a “picture-walk” for vocabulary. Match the new words they have learned to the pictures in
the text.

e Actively engage with the vocabulary. Underline, highlight, and list words that they do not
understand or know.

e Give students practice with new words. Be sure they know what the word means; when and how
to use it; that there may be multiple meanings for a word; and how to decode and spell out that
word.

e Incorporate new words into discussion and activities. They need to use the words in order to
really learn them.

3. Check comprehension frequently

e Use informal comprehension checks. Put materials in sequence (ex. Sentences from a section of
the text. Mix up and have the student put it in order.)

o Test comprehension with student-friendly questions. Use simple sentences and key vocabulary.
Try to ask different levels of questions to help make the students think.

e No matter what the students’ proficiency level, ask questions that require higher-level thinking
skills. Ask questions that require the students to analyze, interpret, or explain what they have
read.

o Use graphic organizers. This allows them to organize their information without using too much
language (Ex. Venn diagrams, K-W-L charts, story maps, effect charts and time lines.)

e Provide leveled study guides which are based on their proficiency levels.

e Provide students with many different ways to show what they have learned (ex. Posters and
portfolios).



Regular Classroom ModéﬂcationiAda ptations for ELL Student

Preparing ESL-friendly tests and worksheets

1. Making language comprehensible

» Try to use the shorter, more common word in favor of its less frequent equivalent. For example,
buy is better than purchase, begin is better than commence, look at the diagram on page 3 is
easier than focus your attention on the diagram on the adjacent page, etc. (The exception to this
rule is when the object is to introduce or develop vocabulary that is an integral part of the
knowledge of the subject.)

» Be aware of the difficulty of many idioms or phrasal verbs. Such expressions are often difficult
for non-native speakers, who may know the meanings of the individual words but who are not
familiar with the overall sense. For example, the following excerpt from a report card would be
difficult to most non-native speakers:

You take after your sister. Your work is going to the dogs. You need to pull your socks up!

» Take care with punctuation, Generally, it is better to over punctuate rather than under punctuate,
So, for example, the first of the following sentences is more immediately comprehensible than

the second:
When you have finished part one, do part three.
When you have finished part one do part three.

» Remember that ESL students are often helped by the direct repetition of a noun rather than by its
omission, or the use of a pronoun or synonym — even if this doesn’t necessarily make for good
English style. For example, the second version of the math problem below is probably more
easily understood than the first.

Alex has 4 friends. He wants to buy each of them 6 cookies. How many does he need to buy in
all?

Alex has 4 friends. He wants to buy each friend 6 cookies. How many cookies does he need to
buy in all?

> Take care with vague or ambiguous instruction words in homework or tests, They can often be

replaced by direct questions. For example, the first instruction below may have the ESL student
reaching for the dictionary, whereas the second is immediately clear:

Determine the probability of throwing a 6.

What is the probability of throwing a 6?



» Be aware of the difficulties of semi-technical vocabulary. This term refers to non-subject-

specific vocabulary that occurs across all disciplines: ex. duration, eventually, similarity,
Jurthermore, rate, etc. ESL students often fail to comprehend texts fully because they don’t
know the meanings of such words. If a worksheet contains semi-technical words that are critical
to an understanding of the main ideas or task, it would be helpful to explain their meanings in
advance.

2. Preparing legible worksheets ~ preparing good worksheets and tests is not simply a matter of ensuring
the language of the questions and tasks is readily understandable; it is also important to give some
consideration to the appearance of the sheet itself. Here are some tips you may wish to follow:

>

>

Type all worksheets/tests. It is very helpful to use different and consistent typefaces and font
sizes throughout the year. So, for example, the introductory text is always in one typeface, the
question itself in another and the example in yet another.

Where possible, separate ideas in bulleted lists (like this one), instead of using dense text.
Make sure that the full text can be seen at all sides of the paper, and that no words are obscured
where the holes are punched.

If more than one diagram, chart, etc. is to be included in the worksheet/test, label each one
clearly and refer to the label in the question.

It’s better to have two well-spaced-out pages than one page cluttered with text in a small
typeface.

Ensure that copies are legible. (Worksheets that have been cut and pasted form textbooks and
then handed down through generations of teachers are notorious for their illegibility!)

“Remember that however carefully you have prepared your homework sheet, it is very helpful that the students
have the chance to read through it first in class and ask for clarification of anything they don't understand.

*Remember that your ESL teacher will be happy to meet/talk with you and provide assistance as needed.

10



Accommodations Guidelines for
English Learners (ELs)

2027 PSSA and Keystone Exams

nnsylvania

DEPARTMENT OF EDUCATION

COMMONWEALTH OF PENNSYLVANIA
DEPARTMENT OF EDUCATION
333 Market Street
Harrisburg, PA 17126-0333
www.education.pa.gov



nnsylvania

DEPARTMENT OF EDUCATION

Commonwealth of Pennsylvania
Tom Wolf, Governor

Department of Education
Noe Ortega, Acting Secretary

Office of Elementary and Secondary Education
Matthew S. Stem, Deputy Secretary

Bureau of Curriculum, Assessment, and Instruction
Brian W. Campbell, Director

Division of Assessment and Accountability
Brian Truesdale, Chief

The Pennsylvania Department of Education (PDE) does not discriminate in its educational programs,
activities, or employment practices, based on race, color, national origin, [sex] gender, sexual orientation,
disability, age, religion, ancestry, union membership, gender identity or expression, AIDS or HIV status, or
any other [egally protected category. Announcement of this policy is in accordance with State Law
including the Pennsylvania Human Relations Act and with Federal law, including Title VI and Title VII of
the Civil Rights Act of 1964, Title IX of the Education Amendments of 1972, Section 504 of the
Rehabilitation Act of 1973, the Age Discrimination in Employment Act of 1967, and the Americans with
Disabllities Act of 1990.

The following persons have been designated to handle inquiries regarding the Pennsylvania Department
of Education’s nondiscrimination policies:

For Inguiries Concerning Nondiscrimination in Employment:
Pennsylvania Department of Education

Equal Employment Opportunity Representative

Bureau of Human Resources

Voice Telephone: (717) 783-5446

For Inquiries Concerning Nondiscrimination in Ail Other Pennsylvania Department of Education
Programs and Activities:

Pennsylvania Department of Education

School Services Unit Director

333 Market Street, 5th Floor, Harmrisburg, PA 17126-0333

Voice Telephone: (717) 783-3750, Fax: (717) 783-6802

If you have any questions about this publication or for additional copies, contact:

Pennsylvania Department of Education

Bureau of Curriculum, Assessment, and Instruction

333 Market Street, 5th Ficor, Harrisburg, PA 17125-0333
Voice: (717) 705-6359, Fax: (717} 234-4071
www.education.pa.gov

All Media Requests/Inquiries: Contact the Office of Press & Communications at (717) 783-9802



Introduction

The focus of the Accommodation Guidelines for English Learners (ELs) is selection,
administration, and evaluation of appropriate accommodations specifically for English Learners.
ELs are also eligible for the accommodations for instruction and assessment outlined in the

general Accommodations Guidelines.

Changes to the accommodations guidelines for the 2018-2020 school year are noted using red

font in this manual.

What’s New for 2020-20217

New/Updated Content

Section

Administration

Are EL s required to take the PSSA/Keystone Exams?
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Definitions

Who are English Language Learners (ELs)?

A limited English proficient student (LEP) or Engiish Language Learner (EL) is one who:

e was not born in the United States or whose native language is other than English and
comes from an environment where a language other than English is dominant; or

e is a Native American or Alaska Native who is a native resident of the outlying areas and
comes from an environment where a language other than English has had a significant
impact on (the student's) level of English language proficiency; or

e is migratory and whose native language is other than English and comes from an
environment where a language other than English is dominant,

AND

o has sufficient difficulty speaking, reading, writing or understanding the English language:;
and

» has difficulties that may deny (the student) the opportunity to learn successfully in
classrooms where the language of instruction is English or to participate fully in our
society.

Administration

Are ELs required to take the PSSA/Keystone Exams?

The Every Student Succeeds Act {ESSA) signed into law on December 10, 2015, aliows
flexibility for EL students whose enroliment in a school in one of the 50 States in the
United States or the District of Columbia fewer than 12 cumulative months {not
consecutive) an option of taking the ELA PSSA or Literature Keystone exam. A student's
enroliment in a school in Puerto Rico is not to be considered as enrollment in a U.S,
school.

It is incumbent upon the LEA to determine a student’s status. The eligible student will have
been enrolled in a US school less than or equal to 12 cumulative months by the end of the
current school year PSSA ELA/Keystone Literature testing window.

l.ast year's waiver of accountability testing does not affect the amount of time a student
is enrolied in US schools. It is still incumbent upon the district to determine the amount
of titne a student is enrolled.

PIMS student data will allow the LEA to determine if a student has already been
exempted one time for the ELA or Literature tests. Since no testing occurred in 2020, the
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2020 testing window does not count toward the one-time exemptios, The one-time
exemption is stilf dependent on fewer than 12 cumulative months enrollment in US
schools,

All ELs are required to participate in the Mathematics PSSA or Algebra | Keystone exam and
the Science PSSA or Biology Keystone exam with accommodations as appropriate regardless
of enroliment date. All ELs, K-12, are required to take the WIDA ACCESS for ELs English
Proficiency Test.

The Mathematics PSSA or Algebra | Keystone exam scores of ELs in their first 12 months of
enroliment in U.S. schools as defined above will not be used to determine performance (the
percent proficient or higher) for federal accountability status. Their participation will be counted
for federal accountability purposes.

Should first-12-month ELs choose to participate in the ELA PSSA or Literature Keystone exam,
their performance will not be included but their participation will be counted for federal
accountability purposes. Should they choose not to participate, their lack of participation will not
count against the school or district. Students who are expected to exit EL services in the
current school year should be encouraged fo take the ELA PSSA or Literature Keystone exam.

The USDE guidance also provides flexibility in determining who can be included in the EL
subgroup. Because EL students exit the EL subgroup once they attain English language
proficiency, schools and districts may have difficulty demonstrating improvements on state
assessments for these students. The USDE allows schools, districts, and states to inciude in the
EL subgroup those students who have exited an ESL/bilingual education program within the
past two years.

Who shouid administer the PSSA or Keystone Exams to ELs?

District and school personnel should decide the best way to administer the PSSA or Keystone
Exams to ELs. Most important is to try to reduce student anxiety as much as possible to help
students feel comfortable on the day of the test. Having a teacher familiar to the students
administer the test often reduces test anxiety and is an allowable accommodation for ELs. Test
administrators must be familiar with the accommodations allowed for ELs.

Accommodations

What accommodations are available for ELs?

School personnel should consider the following in determining the appropriate accommodations:

¢ The student’s familiarity with the accommodations to be used. Current accommodations
used in day-to-day instruction and assessment are appropriate. Students are most
successful with testing accommodations when they have had a chance to use them prior
to the test. EL educators are encouraged to implement accommodations in instruction to
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make sure to address these concerns ahead of the state assessment. New
accommodations unfamiliar to students should not be introduced to students for the first
time when they are taking the PSSA or Keystone Exams.

= An annual review of the student’s progress in English language proficiency and
academic achievement. Knowing this information will help teachers, supervisors,
parents, and administrators determine which accommodations are still appropriate given
the student's current knowledge.

e Allaccommodations should be documented in the student's file and recorded on the
accommodations section of the PSSA or Keystone Exams (See Table 1 for an example).

Who determines which accommodations to use?

Each school must involve the appropriate school personnel in the determination of appropriate
accommodations for ELs. The ESL/bilingual teacher, the ESL/bilingual education coordinator,
other classroom teachers, the test administrator or coordinator, a parent, the principal or
counselor and the student (when appropriate) may be invoived in this determination. ldentifying
the appropriate accommodations should be a collaborative process and should include content
area teachers consulting with ESL/bilingual teachers.

For dually identified students, the IEP team should be aware of EL-specific needs and should
cooperate in identifying EL-specific accommodations. This determination must be done at least
annually on an individual basis and must not be done for groups of ELs.

What accommodations are allowable for ELs?

Three separate accommodations are allowed. All accommodations are voluntary and not
mandatory.

1. Word-to word translation dictionaries, without definitions, pictures, or internet
connection for Mathematics PSSA or Algebra | Keystone and the Science PSSA or
Biology Keystone only; not for any part of the ELA PSSA or Literature Keystone Exam.*

o  What kinds of dictionaries can be used and who provides them?
Districts may provide students with word-to-word translation dictionaries without
definitions or pictures if students use them as part of their regular curriculum.
Students should be comfortable using word-to-word dictionaries and have used
them in the past at school and/or at home. Students should not be exposed to
word-to-word dictionaries for the first time when they take the test.

Students may not use a word-to-word dictionary for the £ELA PSSA or Keystone
Literature Exam.

e Do you have a list of distributors?
Yes. Table 2 is a list of distributors (provided by the Massachusetts Department
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of Elementary and Secondary Education). SAC is responsible for ensuring that
all hilingual dictionaries meet State Assessment requirements as listed above.

e Can electronic word-to-word dictionaries be used?
Electronic dictionaries that provide word-to-word translations may be used by
ELs for the Mathematics PSSA or Algebra | Keystone and the Science PSSA or
Biology Keystone only; not for any part of the ELA PSSA or Literature Keystone
Exam, but again no devices that provide definitions or pictures can be used.
Devices with internet access must have the access disabied or be limited to the
above definition. Web-based translators such as Google Translate may not be
used.

e« Can word-to-word franslation sheets be used?
Yes. Students may use a published version of a word-to-word translation sheet if
students use them as part of their regular curriculum. Students should be
comfortable using word-to-word transiation sheets and have used them in the
past at school and/or at home. Students should not be exposed to word-to-word
translation sheets for the first time when they take the test.

Students may use a word-to-word translation sheets with no definitions and no
pictures for the Mathematics PSSA or Algebra | Keystone and the Science PSSA
or Biology Keystone only; not for any part of the ELA PSSA or Literature
Keystone Exam.

e When can students use dictionaries?
Word-to-word dictionaries may be used by ELs on any portion of the
Mathematics PSSA or Algebra [ Keystone and the Science PSSA or Biclogy
Keystone.

Word-to-word dictionaries may not be used on any portion of the ELA PSSA or
Literature Keystone Exam.

2. Qualified interpreters/sight translators for Mathematics PSSA or Algebra | Keystone and
Science PSSA or Biology Keystone only; not for any part of the ELA PSSA test (except
for the TDA prompt of the ELA PSSA) or Literature Keystone Exam. *

e When can an interprefer be used?
For any language other than English, an interpreter may be used to present the
directions to an EL for any or all of the PSSA assessments (Mathematics, ELA,
and Science) and Keystone Exams (Algebra |, Literature, and Bioclogy) during
the first three years that a student is categorized as an EL in US schools.

For the ELs during their first three years that a student is categorized, an
interpreter may be used to present the content of the test (test questions, answer
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choices, labels, descriptions of scenarios, and other test material) for the
Mathematics PSSA, Algebra | Keystone, Science PSSA and Biology Keystone
only. Presentation of the content of the ELA PSSA or Literature Keystone Exam
by an interpreter is not permitted, except for the TDA prompt of the ELA PSSA.

Note that the Mathematics PSSA and Algebra | Keystone paper/pencil and the
Science PSSA, and Biology Keystone paper/pencil are availabie in printed
Spanish-English side-by-side versions. (See below for a more detailed
description.) It is recommended that this version be used with students who
require translation into Spanish. Note also that the Spanish language version
may be read aloud to the student by the test administrator, if the student's level
of literacy requires this. The online Keystone Exams are not available in Spanish

translation.

e Is there a difference between an interprefer and a transiator?
An interpreter works with oral language and a translator works with written
language. Another term in use is “sight translator,” a person who reads text in
one language and renders it into spoken form in another language on the spot.
The work that is performed for the PSSA or Keystone is essentially a sight
translation. This document uses the word interpreter to designate the person
who performs the sight translation, translating orally the meaning of the aliowable
parts and subjects of the PSSA and Keystone Exams and/or clarifying directions,
oraily, to ELs. On the allowable parts and subjects of the tests, the interpreter
also interprets students’ non-English oral responses into written Engiish.

o What is the rofe of the interpreter?
Interpreters may have access to the mathematics and Algebra | tests and the
science and Biology tests three days prior to test administration to aid in
preparation for franslating the assessment. Interpreters may access the
assessment only in @ secure setting; the assessment may not leave the building
and although note-taking is permitted as a translation aid, it is strictly prohibited
for the notes to be removed from the building or shared with anyone in a way that
would violate the security of the test, and the notes must be securely destroyed
after testing has concluded. Interpreters must sign a Confidentiality Agreement.
Interpreters must be of legal age to sign the Confidentiality Agreement.
Directions for all assessments are provided to districts prior to the testing

window.

Interpreters may work with one student or small groups of students depending on
the test setting. They are permitted to:

= Translate the directions on the ELA, Mathematics, Science, Algebra |,
Literature, and Biology exams.
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= Translate words or phrases (including test questions) for the
Mathematics, Algebra I, Science, and Biology assessments at the
students’ request.

s [nterpret students’ non-English oral responses into written English for the
Mathematics, Algebra I, Science, and Biology assessments. Interpreters
must not change the meaning of the response or make any corrections in
the response.

*On the ELA PSSA and Literature Keystone assessments, only test directions
can be translated. Interpreters may not transiate any of the reading questions.
Interpreters may not translate the reading passage(s). Interpreters may not
translate student responses to open-ended items on the ELA PSSA or Literature
Keystone Exam from a non-English language into English. Interpreters may not
translate any of the language multiple-choice items or the reading passage(s)
and accompanying multiple-choice. Interpreters may not translate student
responses to the Text Dependent Analysis essay response of the PSSA ELA
test.

Interpreters may not answer clarifying questions that might be asked about test
questions and/or test content. The only clarifications that may be offered in
English or in the native language are clarifications of the test directions.
Translations should be as accurate as possible. They should be literal where
appropriate. Where a literal translation might create confusion (for example, if
the English version contains an idiom), the meaning should be rendered faithfully
but no elaboration or explanation should be provided.

o How do districts find qualified interpreters and what makes them
“gualified”?
Districts should determine the criteria for qualified interpreters. Districts must
document the process and/or criteria used to select interpreters. Keep in mind
that the use of qualified interpreters and word-to-word dictionaries is voluntary,
not mandatory.

Districts should try to provide these accommodations to the extent practicable
and to the extent that they are typically used with students during the school
year. FFor a description of these accommodations, see the guidelines availabie on
the PDE website.

e Can districts use a community member, family member, or a
paraprofessional as a “qualified interpreter”?
Yes, however, the district must certify that the individual is a qualified interpreter
through a local process using local criteria and the individual must follow
interpreter guidelines as outlined in the above question describing the role of the
interpreter. The interpreter must sign a Test Security Certification.
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Interpreters must receive additional training about what is aliowable and not
allowable on the PSSA and Keystonhe Exams. it is the district's respeonsibility to
ensure that individuals who are deemed qualified interpreters receive the
appropriate training.

Family members (parents, siblings) may not serve as an interpreter for a child in
their family but may serve as an interpreter for outside the family unit. Extended
adult family members may serve as an interpreter if the LEA determines that the
individual is objective and does not have a stake in the results of the test.

o Why can’t interpreters translate the ELA PSSA or Literature Keystone
Exam?
Allowing anyone to translate any portion of the ELA PSSA or Literature Keystone
Exam for ELs and/or for students with IEPs or 504 plans is controversial because
one purpose of the reading test is to ensure that students have the ability to
decode text. Translating or interpreting the text orally defeats that purpose.

Another purpose of the ELA PSSA and Literature Keystone assessments is to
determine how EL students can understand, or comprehend, English passages,
including English vocabulary. Translating the ELA PSSA or Literature Keystone
Exam for the student into another language would defeat this purpose.

Both of these aspects of sight transiation would alter the tests in such a way that
the translated tests would assess different skills from the ones that the tests have
been constructed to assess. Using sight translation as an accommodation for
the ELA PSSA or Literature Keystone Exam would therefore invalidate the EL’s

score.

s« Why can't the interpreters transilate the ELA PSSA multiple-choice section

for students?

The purpose of the language multiple-choice items of the ELA PSSA exam is to
determine how well students have mastered English language arts skills,
including how to edit and revise sentences/passages, applying English
mechanical conventions and the rules of English grammar. Translation would
defeat this purpose and would invalidate the score.

3. Spanish/English Mathematics and Science PSSA and Algebra | and Biology Keystone
Exams.*

e [s a Spanish Version available for Mathematics, Science, Algebra I and

Biology paper exams?
Yes. A Spanish version of each Mathematics PSSA, Science PSSA, Aigebra |,
and Biology Keystone paper/pencil exams is available for students who have
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been enrolled in schools in the United States for fewer than three years. The
local educational agency may make a determination to assess students with this
accommodation when the student is enrolled in US schools for fewer than three
years and has not yet reached a level of English language proficiency sufficient
to yield valid and reliable information when assessed in English.

it is recommended that Spanish language students be literate in their native
language for this accommodation to be beneficial. However, the Spanish-
language version of the assessment may be read aloud to an eligible EL student
who can benefit from receiving the assessment in Spanish (for example, an EL
with prior education in Spanish who is also dyslexic).

How do we order the Spanish-English Version?
This bookiet must be requested from Data Recognition Corporation during the
online enrollment period. To place orders after the online enroliment period call
DRC Customer Service at 1-800-451-7849. Only students who have a need for
this assistance are to receive this accommodation.

e What does the Spanish-English Version look like?
For Mathematics, Grades 4-8, and Science, Grades 4, 8: The Spanish-English
Mathematics form is issued in side-by-side Spanish-English format with identical
test questions presented on opposing pages in the two languages: Spanish on
the left and English on the right.

A corresponding student answer booklet, in which students mark their answers in
English or Spanish is also provided for the Mathematics test. For the Spanish-
English Mathematics test, answers can be in English OR Spanish. For the
regular English Mathematics test, answers can ONLY be in English.

For Mathematics, Grade 3: Students will be issued a Spanish-English
Mathematics form that will allow answers to be marked in the test booklet. The
Spanish and English versions of the test do not appear on facing pages; rather,
for test questions, one language appears above the other on the page. For this
dual-language test form, student responses may be in English OR in Spanish.

The paper/pencil Algebra | Keystone Exam: The Spanish-English Keystone
Algebra | form is issued in side-by-side Spanish-English format with identical test
questions presented on opposing pages in the two languages: Spanish on the
left and English on the right.

A corresponding student answer booklet in which students mark their answers in
English or Spanish is also provided for the Spanish-English Algebra | Exam. If an
open-ended response test question reguires two facing pages, both Spanish
language pages will be presented side-by-side, followed by both English
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language pages. For the Spanish-English Algebra | test, answers can be in
English OR Spanish. For the regular English Keystone Algebra | Exam, answers
can ONLY be in English. For the Literature Keystone Exam, answers must

ONLY be in English.

The Spanish-English Science form for Science PSSA, Grades 4 and 8, and the
Keystone Biology Exam is issued in side-by-side Spanish-English format with
identical test questions presented on opposing pages in the two languages: left-
facing pages present questions in Spanish and right-facing pages present the
same guestions in English,

A corresponding student answer booklet, in which students mark their answers in
English or Spanish, is also provided for the Science section. For the Spanish-
English Science test and Spanish-English Biology Keystone Exam, answers can
be in English OR Spanish. For the regular English Science test or regular Biology
Keystone Exam, answers can ONLY be in English.

= Who is eligible to take the Spanish Version?
Only students who have been enrolled in schools in the United States for fewer
than three years may take the Spanish-English Mathematics PSSA and/or the
Spanish-English Science PSSA, or the Spanish-English Algebra | and/or Biology
Keystone Exam. The local educational agency may make a determination to
assess this group of students with this accommodation when the student has not
yet reached a level of English language proficiency sufficient to yield valid and
reliable information. Students receiving this accommodation should be literate in
Spanish and/or be familiar with the subject matter as taught in Spanish for this
accommodation to be beneficial. However, the Spanish-language version of the
assessment may be read aloud to an eligible EL student who can benefit from
receiving the assessment in Spanish (for example, an EL with prior education in
Spanish who is also dyslexic).

Former ELs who have exited the program, including those who are being
monitored for up to four years are not permitted to receive this accommodation.
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FAQ

What technology is permissible for the online version of the PSSA and
Keystone assessments?

Deskiop computers, laptops, Chrome books and iPads are permissible with the appropriate test
engine software installed.

If students are in monitored status or have already exited an ESL or
Bilingual Program, can they still receive these accommodations?

No. Once a student is in monitored status or has exited an ESL or Bilingual Program that
student is only eligible for the accommodations available to non-EL students (refer to the 2021
Accommodations Guidelines Handbook).

How does PDE ensure that test items are accessiblie to ELs?

The Pennsylvania Department of Education (PDE} is committed to providing the broadest array
of accommeodations possible without jeopardizing the validity and integrity of the test.

Allowing accommodations is only one way PDE tries to make the tests more accessible. Even
before an item appears on the test, that item has already been screened for linguistic, cultural,
socioeconomic, and other forms of bias. After items have been field tested, PDE staff and
educator committee representatives review any items that may have performed less well than
expected in order to determine whether the items should be rejected.

Will these accommodations be allowable every year?

There is a growing body of research on accommodations for ELs. PDE will update this policy as
new research about accommodations is published. PDE will inform administrators of any
changes prior to the administration of the PSSA and Keystone Exams.

Table 1 is an example of the PSSA Accommodations Section in the answer bookiet. There are
EL-specific accommodations under Presentation. Response, Setting, and Timing
accommodations may also be applicable to ELs.

Where can [ find more information on other PSSA & Keystone
accommodations?

For more information on PSSA and Keystone accommodations, please see Accommodations
Guidelines posted on the PDE website.
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Contact Information

For more information on PSSA and Keystone accommodations, please contact the Bureau of
Curricuium, Assessment and Instruction at 717-787-4234, or visit PDE’'s Assessment

website,

For more information on English Language Learners, please visit PDE's Educating
English Learners website.
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Table 2: List of Distributors for Word-to-Word Resources

Amazon
WWW.amazon.com

Barnes and Noble
www.barnesandnoble.com

Bilingual Dictionaries, Inc.
P.O. Box 1154

Murrieta, CA 92564

Phone: 951-296-2445
www.bilingualdictionaries.com

Hippocrene Books, Inc.
171 Madison Avenue

Suite 1602

New York, NY 10016
Phone: 718-454-2366
www.hippocrenebooks.com

The Metropoliitan Center for Research on Equity and
the Transformation of Schools (Glossaries Only)
https://steinhardt.nyu.edu/metrocenter/resources/glossaries

Schoenhof’s Foreign Books
76A Mount Auburn Street
Cambridge, MA 02138
Phone: 617-547-8855
www.schoenhofs.com/

Educa Vision

755- NW 47th Avenue
Coconut Creek, FL 33073
Phone: 854-968-7433
www.eddcavision.com

Velazquez Press

9682 Telstar Avenue, Suite 110
El Monte, CA 91731

Phone: 626-448-3448
www.VelazguezPress.com
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Tuttie Publishing

364 Innovation Drive

North Clarendon, VT 05759
Phone: 800-526-2778
www.tuttlepublishing.com
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introduction

As the district ELL coordinator or administrator, you have many responsibilities. These include:
» Ensuring that your district complies with applicable federal and state laws and policies related to ELs
« Acting as your district point of contact for the state for matters related to ELs
= Disseminating information from the state to educators/administrators in your district
» Ensuring the proper identification of ELs
* Ensuring the accurate reporting of ELs in PIMS
= Completing the English Learner Reporting System (ELRS) for your district
= Ensuring the proper instructional placement of ELs in your district
» Developing and maintaining the language instruction educational program (LIEP) in your district
» Coordinating the annual language proficiency testing (ACCESS for ELLs®) of ELs in your district
= Coordinating Title Il grant applications and district Title |Il activities
« Coordinating professional development for ESL and general education teachers in your district

* Analyzing data concerning the ELs in your district and developing action plans to address areas of
concern

« Ensuring a process for reclassiiying students in accordance with the state-defined criteria

- Ensuring that parents are provided with information as required by federal and state reguiations

This guide outiines the relevant information necessary for you to fulfill your responsibilities as the district EL
coordinator/administrator. It is meant as a quick reference, so it does not contain all the details that you will
need for each area that is covered. It contains links to documents and sites that provide the full information
with which you must familiarize yourself.
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CGompliance with applicable federal and state laws and policies

You should become very familiar with the state regulations regarding the education of ELs. They can be found at the
PDE EL webpage.

fn additicn to the state regulations, you must become familiar with applicable federal laws
and reguiations:

= Title [l of the ESEA *

» Title VI of the Civil Rights Act of 19684

+ EEOCA of 1974

« The Every Student Succeeds Act

+ Relevant court precedents

* Your district may not receive Title 11| funding if it does not apply for the grant. See the Title
il section of this document for more information.

Failure to properly adhere to these laws, regulations, and policies may result in compliance findings and/or possible
litigation.

Disseminating information and acting as your district’s point of contact

The state refies on the network of Intermediate Units (IUs) to disseminate information and gather feedback and input.
You must notify your regional IU that you are the EL administrator or coordinator in your district so that you can be

placed on the information distribution list.

Click here for a list of [Us.

You will be the single point of contact for your district for all issues related to ELs. You will be receiving information
from the state via e-mail from |Us, but you are also responsible for checking the PDE EL website and ESL Portal for
updates to policies, guidance, and professional development/iraining resources. The PDE website contains all policy
and guidance documents, while the ESL Portal contains information related to professional development and other

supports for districts.

It is your responsibility to disseminate certain
information to teachers in your district. For
example, the annual state-offered PD schedule
and registration instructions are posted to

the ESL Portal in the summer and updated
throughout the year. If you do not make
educators aware of these offerings (by e-mail,
posting in the schools, hardcopy in mailboxes,
etc.), then they will not be able to take
advantage of the PD offered. Alsa, updates
from PBE that are disseminated through |Us
may contain information that you must, in
turn, disseminate to your staff and/or district
leadership,

-
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Ensuring the proper identification of ELs

PDE published a statewide process for districts to use when identifying newly enrolling students as ELs in both Pre-K
and K-12, These documents can be found on the PDE EL webpage for Screening, Identification, and Placement.
Districts are not required to use these documents as they are formatted, but all steps in the procedures are required.
In other words, a district may choose to develop their own identification procedure with corresponding documentation,
but it must include all the steps outlined in the state document.
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Ensuring the accurate and timely reporting of EL data in PIMS and the ELRS

You are responsible for ensuring that all ELs in your district are accurately reported to the state in PIMS. You will most
likely not be reporting information directly to PIMS. That is normally done by the district PIMS administrator. PIMS is
normaily populated with data from your local student information system (SIS).

You are responsible for ensuring that your local SIS has accurate, up-to-date information about your ELs. You can do
this by ensuring that students are identified as ELs in your local SIS at the time of enroliment and that you update your

SIS throughout the year as students enroll and disenroll. You should also pay very close attention to all of the data
variables for each student to ensure that they are accurate.
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These variables include:
» Name

+ Date of birth

» Title (It status

« Date first enrolled in U.S. Schoals

* Immigrant status

= SLIFE status

* Program type

* Home language (home language codes can be found in
Appendix J of PIMS Manual Volume |

For more information about the various data that are
collected in PIMS for ELs, visit the PIMS webpage and
review the sections of the manuals pertaining to ELs.
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Manual | has a description of the data variables and rules for
reporting them.

For questions about your local SIS, you will need to contact your local SIS administrator or SIS vendor. The
Department does not have information about Jocat student data systems,

In addition to updating PIMS through your local SIS, each year you are required to complete a series of narratives
outlining your LIEP in the English Learner Reporting System (ELRS). The ELRS is used to collect information that

PBE needs for federal reporting but that cannot be collected in PIMS. PDE

through the ELRS submission each year and posts it to the ESL Portal.

Ensuring the proper instructional placement of ELs in your district

publishes a recorded webinar to walk you

You must share with the staff responsible for identification and placement of ELs
which types of instructional programs/models your district is employing for ELs
and the criteria on which placement is based. Once a student is identified as

English proficiency level.

needs and how to appropriately schedule them.

{f the personnel who are responsible for identification of ELs do not create schedules or

then you must prepare the personnel who are responsible for that.

Ensuring the proper instructional placement of ELs in your district

an EL, he/she must be appropriately placed within the instructional program to
maximize opportunities for academic success and language fearning based on
ali of the information gathered during the identification process, including current

For example, if your district has a newcomer program, you must ensure that
there are clear criteria for placing students in the program and that enroliment
personnel adhere to a process for appropriate placement based on those criteria,
If you use pull-out ESL as a program component, then you must have clear
guidelines about how often and when students will be pulled out based on their

place students in programs,
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Ensuring that your [anguage instruction edueational program (LIEP) complies with state/
federal regulations

Your district must employ an academic program that meets the needs of ELs by ensuring equal access to the general
curriculum and promoting the development of English proficiency in accordance with OCR guidelines codified by
Castaneda vs, Pickard (1982) and further articulated in the Basic Education Circular (BEC). This is referred to as the
language instruction educational program (LIEP).

Ali LIEPs must be: . 0“
1. based on a sound theory or on research indicating likelihood of success, ,55)
2. resourced appropriately to translate the theory or plan into reality, and \\}
3. effective as evidenced by periodic (at least annual) evaluations é’b
il

Included in resources for point 2 above are teachers, administrative support,
materials, technology, and ongoing staff training. In addition to these resources,

you must also provide an English language development (ELD) curriculum to be
used by your ESL staff. This should be developed locally and align to the rest of ’?@ .
the academic program in the district and should NOT be composed solely of a SOurceg

commercial resource.

The PDE conducts training on LIEP and curriculum development and has archived past trainings covering this fopic.
You can access that information on the ESL Portal.

Please read the BEC carefulty to ensure that the design of your LIEP meets all state-specific requirements. If you
have questions or concerns, you should contact the Department.

Coordineating the annual language
proficiency testing (ACCESE for
ElL1l.g%)

Pennsylvania is a member of the WIDA
Consortium. WIDA is a consortium of more
than thirty five states dedicated to the design
and implementation of high standards and
equitable educational opportunities for English
language learners. As a member of the WIDA
Consortium, Pennsylvania utilizes the ACCESS
for ELLs® to annually measure the English
tanguage proficiency (ELP) of ELs across the
Commonwealth. The ACCESS for ELLs® was
developed by the Center for Applied Linguistics
in coltaboration with the WIDA Consortium. The ACCESS for ELLs® is aligned to the WIDA English Language
Proficiency Standards and has been accepted by the United States Department of Education as a valid and reliable
assessment of English proficiency. Pennsylvania requires that the ELP of all ELs K-12 be measured annually with the
ACCESS for ELLs®. Pre-K dual language learners (DLLs) are not required to take the ACCESS test,

For information on how the results of this assessment are used for accountability purposes, see the PAESSA
consolidated state plan.

The Center for Applied Linguistics develops the test for the WIDA Consortium. Data Recognition Corporation {DRC)
produces the tests, provides them to districts, scores the tests, and produces test reports for schools, districts, and the
state.

District ELL Administrator/Coordinator Handbook



You can find additional information about the ACCESS for ELLs® on the WIDA assessment webpage.

There are many activities related to ACCESS
testing throughout the year to which you must

By [y ‘ ”'I oY, attend. They are covered in the ACCESS

{ | w i . Cneons f @ . for ELLs Checkliist document that can be
\ oS58 f; =" ¢ ooind e downloaded from the PA page of the WIDA
\:.).;.L;ML o - - N w website. This document has links to training

o 7 “ g and other resources to help you organize and

- z ] & \ manage your district's testing. You will also find

o z : other supporting resources on that webpage

& including the test coordinator quick start guide,

Verily Eraat your z‘
ared &

AMS support page, state contact information,
and state-specific guidelines. You should
review all of this information and check the site
periodically for updates.,

!\', ageeulne agge
Al g

vyt F
AEplyY fe o F

The following list broadly outiines the different activities for which you are responsible:

* Ensuring SIS and PIMS data is up to date and accurate at all times

« Ensuring that test administrators are appropriately trained and certified to administer the test
* Ensuring that the appropriate technology requirements are met for online testing

* Receiving and distributing the test materials

* Ensuring that ail testing is completed within the testing window

* Ensuring the security of test materlals for the duration of the testing window

* Shipping test materials back to DRC at the conclusion of the testing window

* Reviewing and validating test data

* Receiving and distributing test reports to students, parents, and teachers

Systems to which you will need access:

o WIDA AMS ~— district coordinator access to the AMS can be granted by the state or by DRC.

. - Once you have access, you can manage users in your district. See the WIDA AMS user guide
located on the welcome screen of the AMS when you log in for detaited explanations of the
various functions.

o WIDA Secure Site (accessed through the WIDA website homepage) — district coordinator access
to the WIDA secure site can be granted by WIDA. They may require verification from the state, so
you should cc one of the ESL/BLE Advisors when you contact the helpdesk for access

In order for testing information to be correctly attributed to your school and your students, you
must ensure that your local SIS data is current at all times and that PIMS is Updated according

to the state schedule.

You will receive e-mail reminders from DRC of all testing activities for which you are responsible. DRC produces
the list of e-mail addresses from the WIDA AMS. In order to ensure that you receive these reminders, you must gain
access to the AMS with the appropriate role. See “Systems fo which you will need access” above for instructions.
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Gocerdinating Title 1 grant applications and district Title [l activities

As the district EL. administrator/coordinator, you have certain responsibilities related to the district application for Titie
il grants if your district chooses to receive Title Il funds.

Title 11l of ESEA provides funding for supplemental activities for ELs. Your district may apply for a Title [ll grant if it
meets the minimum grant threshold of $10,000. The number of ELs required to meet this threshold is commonly
around 40. It changes slightly from year {o year based on federal funding and the number of state grant applications.
if your district does not have a sufficient number of ELs to meet this threshold, it may enter into a consortium with
other districts. In this case, the ELs from all consortium members are combined to meet the threshold and one of the
member districts, usually an U acting as the fiscal lead for the consortium, applies for a grant on behalf of ail member
districts.

Title 11! funds may only be used to supplement existing programs and activities for ELs. They may not supplant local or
state funds and they may not be used to fund activities required by state or federal laws or regulations. For example,

if & particular activity last year was subsidized with nonfederal funds, the same activity this year cannot be paid with
Title Il funds. State-mandated activities must be paid with state funds first.

i.ocal/State Funds Title [[Fw"icﬁg

Tile 1l funds must be used to increase the English proficiency of EL students by providing high-quality supplements

to language instruction educational programs. A full list of required and authorized expenditures may be found in
Section 3115(c}), (d) of Title Hl. These services may be provided directly by the LEA, another LEA, institutions of higher
education, community-based organizations, or private entities in any combination.

You will need to conduct a consuftation with all non-public schools within your
district boundaries to make Title lll services available to them if they choose to
enter into an agreement with your districts.

You can access the Title Ill legislation at the federa!l Title i webpage. You
should become familiar with this information in order o effectively manage Title
Il grant applications, funds, and activities.

You can find information about the grant application process and requirements
for use of funds at the PDE EL webpage for Title [H or at the PDE Federal
Programs Office webpage.
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Coordinating professional develapment for ESL and general education

The district is responsible for providing professional development refated to teaching ELs to
ALL teachers working with ELs (not only ESL teachers).

It is your responsibility to ensure that these opportunities are made available to teachers and
that teachers are aware of them.

The state offers several PD opportunities each year. These workshops are free of charge, but the district must pay
the cost of substitute teachers

if necessary. The number of
participants is limited and
availability is on a firsi-come,
first-served basis. The annual PD
calendar that includes detailed
descriptions of the workshops can
be found at the ESL Portal under
the “Professional Learning” tab. You
will also periodically receive e-mails
from your local WU alerting you to
additional PD opportunities that you
should disseminate appropriately.

ESL  PA

Profestionst Laaming B

You should develop a local PD plan that includes all teachers working with ELs and provides them with the necessary
knowledge and strategies to deliver effective instruction. You may utilize your ESL staff to conduct training for content
teachers, contract with your local [U, hire outside experts or consultants, take advantage of state-offered PD, or any
combination of these. Regardless of how your plan is organized, you must ensure that all teachers working with ELs

receive adequate training related to their role.

Analyzing data concerning the ELs In your district and developing action plans fo address
areas of concern

Analyzing data from various sources is an important part of many aspects of work

that you do as the district EL administrator/coordinator. It is essential that you have

or develop some basic skills in working with data, including ELP data, and also a
foundational knowledge of how second language acquisition affects outcomes on non-
ELP assessments and other outcomes.

PDE provides training and support for data analysis that you may take advantage of if
necessary. You can find information on available trainings and archived resources at

the ESL Portal.

You can learn about WIDA data analysis and research on the WIDA website at the
WiDA research webpage.
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Zneuring a process for reclassifying students when they meet the state-defined,

required criteria

Students may be reclassified as former EL.s only when they have met the minimum criteria outlined in the state-
defined, required reclassification, monitoring, and redesignation document.

There are steps that you must take to prepare for and complete the reclassification process that occurs at the end of
the school year.

This process must be documented in the students’ permanent record in accordance with the guidance.

Once a student has been reclassified, he/she begins a two year active

monitoring process and must be reported in PIMS as Monitor 1 or Monitor 2, ?:gnrm"-:rwrfm
During this time, if a student begins to struggle academically as a result of

second language acquisition needs, he/she may be redesignated as an active Stale requitad Baclissfiating,
EL and placed back into the LIEP. Aonitoritng. apd Re-designatise o

Ergliat) Laarners JELs|

Bawwprnbor vz e nr prdry

Monitoring must be a formalized process and must be documented. You may
choose the method for accomplishing this, but it must, at a minimum, include
periodic reviews of the students' academic progress in all core classes as well
as consultation beiween ESL and content teachers.

R L o bt

- GHmET PRAREERGC 1 %

After the initial two years of active monitoring, students are reported in PIMS

as being in monitor status for an additional two years (Monitor 3 and Moenitor

4). This is for state accountability calculations only. The district is not required
o conduct active monitoring of former EL students during monitoring years 3

and 4.
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Ensuring that parents are provided with Information as required by federal and state
regulations

Both federal and state regulations require that parents receive certain types
of information from the school/district, Schools must communicate information
to language minority parents in a language they can understand about any
program, service, or activity that is called to the attention of parents who are
proficient in English, This includes, but is not fimited to, information related to:

* registration and enroliment in school and school programs

* grievance procedures and notices of nondiscrimination

* parent handbooks

* report cards

+ gifted and talented programs

» student discipline policies and procedures

* special education and related services, and meetings to discuss special
education

« parent-teacher conferences

* requests for parent permission for student participation in school activities

Parents of ELs must also be provided with:
* a compiete description of the reasons for placement in the LIEP including the EL identification process

* A detailed description of the supports or specialized programing for English language acquisition in which their
children will be placed including the benefits it has for them and evidence of its effectiveness

* Information regarding their right to refuse placement in a specialized program for English language acquisition

* The results of the annual ELP assessment (ACCESS for ELLs®)

* Notification of a change in the student's program or service
* Written notification of the proposed reclassification decision and an explanation of the rationale for the decision

In addition to providing parents of ELs with important information, you should develop a local poiicy and plan for the
involvement of parents in school activities.

The ptan should include how the district will:
* reach out to the local EL community
« inform parents of the multiple ways in which they can become involved in the education of their children, not only

in LIEP-specific activities, but in all school programs, services, and activities.

« provide culturally and linguistically appropriate parent programs and training activities that are designed to assist
all parents of EL students to become active participants in the education of their children

« include input from the parents of ELs when it considers .
improvements not only to EL programs but to other school
programs in which ELs may be involved

Many required parent notices are provided in muitiple languages

by PDE through its contract with TransAct®. You can register for an Local school/ PARENT
account to access the tools and documents provided by TransAct district-based communicaTion
using your school/district e-mail. Simply follow the registration resources
instructions provided on the website. You may also view step-by-step
instructions for using the TransAct parent notices site in the Quick c

. ontract
Start Guide, services
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GLOSSARY OF COMMORLY USED TERMS AND ACRONYMS

50/56: An immersion program model in which English and the partner language are each used for 50% of instruction
at all grade levels,

80/10: An immersion program model in which students are instructed 90% of the time in the partner {anguage and
10% in English in the first year or two, with the amount of English instruction gradually increasing each year until
English and the partner language are each used for 50% of instruction (generally by third grade).

AMS — WIDA Assessment Management System. The system used by states and districts to manage ACCESS testing.

BEC ~ Basic Education Circular. State regulations promulgated under legisiation. 22 Pa. Code §4.26 is the law
governing the education of ELs in PA. The EL BEC provides a detailed interpretation of that law. Districts must adhere
to all reguirements outiined in the BEC.

Bilingual education: Used both as an umbrelia term for dual language and transitional bilingual programs, and
synonymously with transitional bilingual programs.

BLE — Bilingual education. An LIEP in which students’ native language is used to support academic content learning
and English development. There are several variations of bilingual education programs.

CAL - Center for Applied Linguistics. Federally funded organization located in Washington DC that promotes
language |earning and cultural understanding by serving as a source for research, resources, and policy analysis.
CAL also develops and maintains the ACCESS for ELLs on behalf of the WIDA Consortium.

Developmental bilingual: A dual language program in which students are primarily native speakers of the partner
language.

DLL — Dual language leamer. Term used to describe pre-K students who have been identified as having second
language acquisition needs based on a screening process at the time of enroliment. DLLs are provided with language
supports throughout their enrollment in pre-K programs. Once they reach kindergarten, they must be re-screened for
possible identification as ELs. DLLs do not need to meet reclassification criteria and do not participate in the annual
ELP assessment (ACCESS for ELLs?),

DRC - Data Recognition Company. The vendor, contracted by the WIDA Consortium, that produced the ACCESS test
materials, provides them to states and districts, scores ACCESS tests, and provides the resulting data and reports.

Dual immersion: Used synonymausly with dual language, particularly in the Southwestern and Western United
States.

Dual Language immersion {referring to a program type): A program in which at least 50% of instruction is in the
partner fanguage and, in both English and the pariner language, the focus of instruction is on both fanguage and
subject content,

Dual Language Immersion (referring to a technique or a method): A method in which teachers speak in the
pariner language exclusively during instructional time. May be used in immersion programs or in traditional foreign
language classes at any grade level.

Dual language immersion: Used synonymously with dual language.
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Dual language: A program in which the language goals are full bilingualism and biliteracy in English and a partner
language, students study ianguage arts and other academic content (math, science, social studies, arts) in both
languages over the course of the program, the partner language is used for at least 50% of instruction at all grades,
and the program lasts at least 5 years (preferably K-12). CAL and other institutions use this term as an umbrelia term
that includes two-way immersion, foreign language immersion, heritage language immersion, and developmental
bilingual programs. Throughout the U.S., it is frequently used synonymously with two-way immersion,

Early exit program: See transitional bilingual education.

EEOA - Equal Educational Opportunities Act. A federal law prohibiting discrimination against faculty, staff, and
students, including racial segregation of students, and requiring school districts to take action to overcome barriers to

students’ equal participation in all activities using federal funding.

EL ~ English learner, This is the term used to describe the student. Formerly, the terms fimited English proficient
(LEP) and English language learer (ELL) were used.,

ELD - English language development. Term used most often to describe the instructional content taught by ESL
teachers.

ELDS ~ English language development standards. Standards used to develop ESL curriculum as well as the
ACCESS for ELLs® annual ELP assessment. There are ELDS for the WIDA Consortium as well as PA-specific
ELDS. The ACCESS test is aligned to the WIDA ELDS, Teachers must use the PA ELDS when planning curriculum,

instruction, and assessments.
ELP — English language proficiency. The English language proficiency level of a student on the WIDA 1.0 — 6.0 scale.

ELRS — English Learner Reporting System. This data system is used to collect narrative information about district/
school LIEPs that cannot be collected in PIMS. It must be completed annually.

English immersion: A program for English language learners in which the goal is proficiency in oral and written
English, in which the native language is not used for instruction.

ESEA - Elementary and Secondary Education Act. This federal act is an extensive statute that funds primary and
secondary education in the U.S. It emphasizes equal access to education and establishes high standards and

accountability for states and schools.

ESL — English as a second language. This term normally refers to the teacher of ELs because the program specialist
certificate contains the term ESL, although it can be used interchangeably with English language development (ELD)

in many cases,

ESSA - Every Student Succeeds Act. The most recent update to the Elementary and Secondary Education Act, i
was passed by Congress in 2015. See the PA state consolidated plan.

Exit/exit criteria — The terms formerly used to describe reclassification

Foreign language experience/exploratory (FLEX): A program characterized by frequent sessions over a short
period of time or short and/or infrequent sessions over an extended period of time in order to expose students,
typically in grades K-8, to one or more languages and cultures. Goals are learning about languages, learning basic
words and phrases, and/or developing an interest in foreign language for future study. Some instruction may take

place in English.
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Foreign language immersion: A dual language program in which students are primarily native English speakers
learning a foreign language.

Foreign language in the elementary school (FLES): A foreign language class taught at least 75 minutes per week,
in which the goals are to acquire listening, speaking, reading, and writing skills and to gain an understanding of and
appreciation for other cultures. The focus of instruction can be on language and/or subject matter content.

Foreign language: In the U.S., a language other than English. See also world language.

Full immersion: See 90/10. Term generally used more frequently by foreign language immersion practitioners than
two-way or developmental bilingual practitioners.

Heritage language immersion: A dual language program in which studentis are primarily English speakers with some
proficiency in or a cultural connection to the partner language through family, community, or country of origin.

Heritage language program: A program that aims to develop proficiency in a language that is spoken by the
students’ relatives, ancestors, or community members in which the student may have some level of proficiency.
Programs may be school-based or community-based and range from an hour a week to full immersion.

tHE ~ institution of higher education

IU — Intermediate Unit. An educational entity that acts as an intermediary between the state and LEAs. |Us also
provide direct and support services to LEAs in their reglons.

L1 - A student’s first/native language.
L2 - An additional language spoken/understood by a student {usually referring to English).

Late exit program: A transitional bilingual program in which students receive instruction in the partner language for
4-6 years. May difier from a developmental bilingual program if the amount of instruction in the partner language falis
helow 50%.

LEA — Local education agency. The term used by the state {0 refer to school districts., charter schools, career and
technical education schools, or any other entity responsible for the education of students in PA.

LIEP - Language Instruction Educational Program. This includes all components of the academic program for ELs
(English language development, supports for content learning, and any additional/supplemental classes, courses, or
services).

Maintenance bilingual: Less common term for developmental bilingual,

Newcomer program: A specially designed program for new immigrants to the U.S. who are English language
learners in which students learn in special classes until they can be integrated inio the mainstream. Teachers may or
may not use the native language for instruction. They are most often found at upper elementary and secondary grade
levels.

OCR — Office of Civil Rights. Federal office that supports states and schools and investigates compiaints of
noncompliance with various federal civil rights laws and regulations,

One-way immersion: Used frequently in the Southwestern United States to refer to developmental bilingual

education; also frequently used to refer to foreign language immersion (to contrast it with two-way immersion that
enrolls students from two language groups).
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Parental refusal — A parent's act of refusing placement for their child in a specialized, separate course, setting, or
program that is part of the LIER.

Partial immersion: See 50/50. Term generally used more frequently by foreign language immersion practitioners
than two-way or developmental bilingual practitioners.

Partner language: Alternative term for the language other than English that is used for instruction in programs,
Preferred term in dual language, in which both English and the foreign language are “targets" for developing

proficiency.
PD — Professional Development
PDE - Pennsyivania Department of Education

PHLOTE — Primary home language other than English. This term is used to describe students who come from an
environment where English is not the dominant language. All ELs are PHLOTE students, but not all PHLOTE students

are ELs.

PIMS - Pennsylvania Information Management System. The statewide data system used to collect individual student
information for the purposes of required federal and state reporting and data analysis. Data is provided to PIMS from
local school district student information systems (S18s) throughout the school year.

Pull-out - An LIEF component in which ELs are pulled from other classes in order for an ESL professional to provide
direct, stand-alone English language development instruction.

Push-in — An LIEP component in which an ESL professional provides direct ESL instruction to ELs in a general
education classroom setting (hormally during non-instructional time).

Reclassification - The act of determining that an EL has met the criteria for English proficiency and can be removed
from active EL status. Students begin a two-year monitoring period immediately after reclassification.

Redesignation — The act of placing a monitored EL back to active EL status if the determination is made that the
student has persistent language acquisition needs that are causing him/her to struggle academicaily.

Sheltered English Immersion — A comprehensive program in which sheltered English instruction is used along with
specialized English ianguage development instruction.

Sheltered Instruction — An LIEP component that delivers language-rich, grade-level content area instruction in
English in a manner that is comprehensibie to English learners,

Side-by-side model: A way of distributing languages for instruction in dual language programs in which students
are instructed in one room by an English teacher and in another room by a partner language teacher. Students move
between the two classrooms for instruction. Teachers generally teach exclusively in one language to two groups of

students.

SIOP — Sheltered Instruction Observation Protocol. A research-based model! of sheltered instruction that has been
used across the U.S. The SIOP Model helps teachers plan and deliver lessons that allow English learners to acquire
academic knowledge as they develop English language proficiency

8IS — Student information System. The information system used at the local school district level to collect student
information, including demographic and enroliment information, schedules, attendance, grades, etc. Districts also use
local SIS data to update to PIMS. If the SIS data in a district is incorrect or incomplete, then the data in PIMS will alsc

be incorrect/incomplete.
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Spanish for native speakers program: A program of instruction for native speakers of Spanish that complements
foreign language instruction in Spanish for non-native speakers.

Target language: The language other than Engiish that is used for instruction. See partner language.

Transitional bilingual education: A program for English language learners in which the goal is proficiency in oral
and written English. The students’ native language is used for instruction for a number of years (1-3 is typical) and is
gradually phased out in favor of all-English Instruction.

Two-way bilingual immersion: Less common term for two-way immersicn.

Two-way immersion (TWI): A dual language program in which both native English speakers and native speakers of
the partner language are enrolled, with neither group making up more than two-thirds of the student population.

World language: Increasingly common term for foreign language.

World language: Increasingly common term for foreign language.
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This is a list of suggested and required EL Coordinator/Administrator activities broken down by menth. Many of these
activities and/or the times of year for which they are listed are only suggested. The time of year that you engage in
some of these activities may be different than what is listed here and some may not apply to you based on your local
context. You may consider using this list as a template to create a customized list for yourself if it will be helpful,

JULY

0 identifying staff who will be responsible for the initial identification and placement of newly enrolling ELs.

"1 Developing/reviewing policies and procedures for enroliment staff so that they are aware of their responsibilities
for identifying ELs and placing them in the LIEP appropriately.

(J Reviewing your program description documents and ensuring that they are up to date. These must be shared
with staff at the beginning of the school year and parents at the time of enrollment.

I Ensuring that you have appropriate resources {staff, materials, technology, ELD curriculum, training plans) to
implement your LIEP effectively.

¥ Evaluating your LIEP based on all available data to ensure that it is effective and developing/planning for any
changes that may be necessary.

L1 Making plans for professional development that will be provided to staff for the coming year to ensure that all
educators working with ELs are appropriately supported.

[J Checking the PDE EL webpage for updates to regulations, policies, and guidance that could affect your local
plans or procedures.

U Developing/reviewing/implementing parent outreach activities and plans

[J Receiving Title 11l grant funds if you completed a grant application.

%) Implementing plans for expenditure of Title Il funds at this time if your district receives them. Title Il grant
allocations are available July 1,

[ Contracting or making arrangements for the translations of any local documents that are necessary for
communication with parents of ELs prior to the beginning of and during the school year.

 Contracting with any interpreting services or making connections with community organizations that can assist
with interpretation that may be necessary for parent outreach andfor communicating with parents at the time of
enroliment.

I Developing schedules to ensure that there is adequate time to provide ELD instruction to ELs without conflicting
with core content,

L1 Logging into the WIDA AMS to ensure that your profile is up to date,

2 Contacting your local [U to ensure that you are the point of contact for ELs in your district and that you are on
their e-mail dissemination list.

[ Ensuring that you follow up on any action items sent {o you from PDE through your local IU or directly from DRC.

AUGUST

( Ensuring that staff who will administer the WIDA screener are appropriately trained and certified

[ Finalizing schedules to ensure that there is adeqguate time to provide ELD instruction to ELs without conflicting
with core content,

LI Briefing all staff who will be involved in the enroliment/identification of ELs on all required policies and
procedures including appropriate program placement criteria if applicabie,

'Jd Ensuring that your local SIS collects all required EL student data so that PIMS data can be submitted accurately,

U Preparing any initial staff development training materiais for returning and new teachers who will be working with
ElLs.

(1 sBriefing district leadership about EL enroliment trends, program plans, program evaluation outcomes, parent
outreach activities, and creating a culturally responsive schooi environment for parents and students.

U Checking the PDE EL webpage for updates to reguiations, policies, and guidance that could affect your local
plans or procedures.

U Developing/reviewing/implementing parent outreach activities and plans

I Contacting the Special Education coordinator in your district to establish procedures for collaborating and
communicating in the event that a student with a disability is identified as an EL or vice versa,

[ Logging into the MyPDESuite online to ensure that you have access to the ELRS.
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&l Registering for the WUDA Conference if you wish to attend. The Conference is normally held in early to mid-
October.
I Ensuring that you follow up on any action iterns sent to you from PDE through your local IU or directly from DRC.

SEPTEMBER

[ Supervising the student enroliment process to ensure that ELs are appropriately identified and parents are
provided with all necessary information,

[J Actively communicating with parents about ways that they can become/remain involved in their children's
education,

3 Ensuring that the district 8IS is being updated with accurate information concerning ELs and making any
necessary corrections.

L4 Communicating important information with ESL and content staff working with ELs

o LIEP design and rationale

o Any state policies or policy changes of which they should be aware

o Professional development plans and opportunities (stateflocal)

o Rosters of EL students who they will be teaching

o0 Individual student ELP information that they will need for planning instruction and assessment

o Any expectations for collaboration and expected outcomes

1 Implementing your PD plan (if activities begin in September).

- Ensuring that all students who enrolled at the beginning of the school year have been properly screened and
placed within the LIEP if necessary before the end of the month,.

LJ Checking to ensure that all appropriate documents have been provided to parents and/or filed in students’
permanent record.

[ Reviewing your district/school EL growth-to-attainment targets and achievement calculated and provided by the
state.

* This information will tell you the percentage of students who reached their growth or attainment targets and
what the average percentage of targets were attained by EL students the previous year. These are crucial
indicators of program success.

- Updating any program description documents as necessary based on growth-to-attainment reports.

 Sharing your district/school EL growth-to-attainment targets and achievement data with your district leadership,
staff, and parents.

1 Making/finishing reclassification determinations for ELs using the previous year's data, documenting the
decisions appropriately, making the necessary schedule changes, and informing parents.

- Reclassification decision must be complete before October 1. Students may not be reclassified between
October 1 and June 1 without expressed permission from FDE.

[ Ensuring that you follow up on any action items sent to you from PDE through your local 1U or directly from DRC.

OCTOBER
LI Checking 1o ensure that the data you are providing to PIMS from your local SIS is accurate and up to date.
- This is especially critical in October because PDE produces the ACCESS for ELLs test ordering file for DRC at
the end of the month and the October numbers are used for federal reporting and Title Il grant allocations.
I Developing your ACCESS testing schedule and sharing local testing procedures with your staff.
« The ACCESS testing dates, including the testing window, will be published both on the PDE EL webpage and
on the WIDA website. See the ACCESS testing section of this document for more information.
I Checking staff rosters and assigning test administrator training accounts to those educators whao will be
administering the ACCESS test beginning in January.
* All test administrators must be certified before the testing window opens.
(1 Ensuring that interpreters are available for any parent conferences or school meetings that may take place this
time of year.
L) Implementing any staff development activities designed to build capacity in teaching and/or administration staff
who are working with ElLs,
(1 Ensuring that you follow up on any action items sent to you from PDE through your local iU or directly from DRC.
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NOVEMBER

{d Ensuring that all necessary steps outlined in the "before testing” section of the ACCESS for ELLs checklist have
been completed or will be compieted prior to December.
+ See the ACCESS testing section of this document for more information and 2 link to the checkiist.

i Checking the PDE and WIDA websites for any changes that may have been made to ACCESS testing dates or
procedures/policies.

3 Coltecting interim/benchmark data or evidence of program success for use in program evaluations and reporting
later in the year.
* Mid November is a good time to conduct a semi-formal, interim analysis of available data because it is roughly

one quarter of the way through the school year.

£ Checking on the level of parent involvement and whether or not it is meeting your stated goals.

[J Planning enhancements to parent involvement activities/outreach if necessary

L1 Ensuring that you follow up on any action items sent to you from PDE through your local [U or directly from DRC.

DECEMBER

) Ensuring that all educators who wilt administer the ACCESS for ELLs have completed the test administrator
training before the end of the month.

O Verifying that all technology requirements for administering the online ACCESS 2.0 have been met and will be in
place for the opening of the testing window in January.

I Ensuring that all necessary steps outlined in the “before testing” section of the ACCESS for ELLs checklist have
been completed or will be completed prior to the end of the month.

* See the ACCESS testing section of this document for more information and a link to the checklist.

I Communicating the ACCESS testing procedures and schedule with all school staff to accommodate or avoid
overlapping activities (field trips, school events, other local testing, classroom observations, teacher meetings,
etc.) and to prevent unnecessary disruptions to testing (announcements during testing times).

L1 Working with your school administrators to ensure that adequate testing space will be available during the
window, including during test make-up time.

1 Receiving your ACCESS testing materials
* Review all materials to ensure accuracy of the order
- Review all informational documents contained with the order to ensure you are familiar with the policies and

procedures outlined in them.

 Securing all ACCESS testing materials and implementing your plan for distribution to schools in accordance with
test security protocols.

L1 Adding all ELs who arrived after Octcber to the WIDA AMS so that testing sessions can be scheduled.

3 Ensuring that all ELs who enrolled after October are accurately reported in your local SIS and in PIMS.

U Ensuring that you are ready to begin testing as soon as the window opens in January.

L Communicating the testing requirements and procedures to parents of ELs.

[ Ensuring that you follow up on any action items sent to you from PDE through your local IU or directly from DRC.

JANUARY

J Implementing your testing procedures and schedule.
BEGIN TESTING AS SOON AS POSSIBLE ONCE THE WINDOW OPENS. DO NOT WAIT TO BEGIN
TESTING.
« Extensions to the testing window may not be possible in many cases and any students not tested will count

against the district for participation and will also not receive scores.

(1 Monitoring testing to ensure that all security and administration protocols are being followed in all classrooms.

U Ensuring that all EL.s who enrolled after October are accurately reported in your focal SIS and in PIMS.

O Ordering any test materials needed to accommodate ELs who enrolled after October.

1 Immediately reporting any test irregularities or breaches in test security to PDE.,

(J Reaching out to families of students who are absent during testing times to ensure that they are aware of the
importance of the testing for the student and the school.

U Ensuring that all necessary steps outlined in the “during testing” section of the ACCESS for ELLs checklist are

being completed.
* See the ACCESS testing section of this document for more information and a link to the checklist.
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L} Collecting interim/benchmark data or evidence of program success for use in program evaluations and reporting
later in the year.
* January is a good time to conduct a semi-formal, interim analysis of available data because it is roughly half of
the way through the school year.
L1 Ensuring that you follow up on any action items sent to you from PDE through your iocal IU or directly from DRC.

FEBRUARY
[ Keeping track of testing progress to ensure that all students will be tested before the close of the window,

L1 Ensuring that you follow up on any action items sent to you from PDE through your local iU or directly from DRC,
& Planning for the coilection and shipment of all test materials back to DRC prior to the shipping deadline in March.
= Ensure that you have collected all materials required to be returned and make sure that you have a sufficient

number of district/school [abels. Contact DRC if you need additional lahels.
L1 Ensuring that all necessary steps outlined in the “during testing” section of the ACCESS for ELLs checklist are
being completed.

See the ACCESS testing section of this document for more information and a fink to the checklist,

L} Immediately reporting any test irregularities or breaches in test security to PDE.

C Utilizing make-up testing sessions for students who were absent or for groups who didn’t test on schedule
because of weather delays or closings.

(1 Requesting an extension to the testing window BEFORE THE DEADLINE If it is apparent that you will not
complete testing by then.

* NOTE: It is possible that your request will be denied. You must demonstrate that your testing schedule
began at the start of the window and that you will not be able to complete it before the deadline because of
unanticipated circumstances (e.g. multiple, extended weather closings).

{ Registering for the PA Migrant Education Conference if you wish to attend. The Conference is normally held in
mid-March.

(1 Registering for the PDE Data Summit if you wish to attend. The Summit is normally held in late March.

[ Ensuring that you follow up on any action items sent to you from PDE through your local IU or directly fram DRC.

MARCH

(3 Shipping all testing materials back to DRC before the shipping deadfine.

(. Beginning to implement a training plan for staff who wiil be involved in the reclassification of ELs at the end of
the school year.
= PDE has made fraining resources available on the ESL Portal.

1 Reviewing your program to ensure it continues to meet the needs of all ELs

L} Reaching out to parents who have refused services to explain the benefits of participation in the fult LIEP,

{1 Checking with all staff working with ELs to ensure that they have been participating in PD covering topics directly
related to the education of ELs and to determine if they require any other supports.

(1 Ensuring that all necessary steps outlined in the “after testing® section of the ACCESS for ELLs checklist are
being completed.
= See the ACCESS testing section of this decument for more information and a link to the checklist.

(1 Registering for the annual PA Federal Programs Coordinators Conference if you administer the Title 1l grant and
wish to attend. The Conference is normally in tate April or early May.

1 Ensuring that you follow up on any action items sent to you from PDE through your local IU or directly from DRC.

APRIL
(3 Ensuring that your district's PIMS data is accurate and up to date.

* PDE creates an important snapshot of data near the end of April to use in attribution and accountability
calculations. If your student data is incorrect, it could have significant consequences for your district's
accouniability.

L Determining which staff will conduct reclassification evaluations in May and June.

[ Beginning to compile lists of students for whom reclassification evaluations will be made and sharing those lists
with the staff who will be completing the evaluations

L) Monitoring any Title Il activities to ensure that they continue to meet the needs of ELs according to your stated
goals and that your budget does not reveal overage or shortage.
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I Reviewing enroliment trends and beginning to plan for adjustments to your LIEP including staffing and resources
for the following school year.

(d Ensuring that staff who will be invoived in spring kindergarten enroliment are properly trained and understand ali
required policies and procedures.

(2 Collecting interim/benchmark data or evidence of program success for use in program evaluations and reporting
tater in the year.
o April is a good time to conduct a semi-formal, interim analysis of available data because it is roughly three

quarters of the way through the schoof year.
I Ensuring that you follow up on any action items sent to you from PDE through your local U or directly from DRC.
[ Completing your program narrative in the ELRS.

MAY
L Planning your Title Il grant application if your district is eligible and wishes to receive Title lil funds.

1 Completing your online data validation for ACCESS for ELLs in the WIDAAMS.
0 You shouid have received a reminder about this with instruction from DRC.

(J Conducting kindergarten enroliment and identifying kindergarten ELs in accordance with state requirements

[ Planning for how you will communicate ACCESS for ELLs test results and any summer activities to the local EL
community.
* ACCESS score reports are available in muitiple fanguages, but you may need to translate other, focally

developed documents.

LI Ensuring that all staff who will participate in the reclassification process are trained and property supported in
doing so.

U Overseeing the process of reclassification evaluations conducted by participating educators.

LI Ensuring that you follow up on any action items sent to you from PDE through your local 1U or directly from DRC.

JUNE

LI Finalizing reclassification procedures and compiling all necessary documentation

(1 Reclassifying students who meet the criteria and updating your district SIS and PIMS

I Receiving ACCESS for ELLs test results and all related reports.

LI Filing ACCESS for ELLs student reports in each student's permanent record

& Communicating the ACCESS for ELLs test results to parents.

L) Analyzing ACCESS for ELLs school and district reports to inform program and policy decisions

[ Planning for the design of your LIEP far the following school year based on the profile of your EL population.

[ Completing your district’s Title [l grant application in eGrants.

3 Reaching out to the EL community to inform them of any summer educational opportunities.

U Ensuring that your district immigrant counts are accurate.

+ PDE creates a snapshot for year end student data. The snapshot window closes in mid-August.regularly

conduct self-assessments by doing “school walk-throughs,” starting in the front of the building and moving into
the main lobby and main office before continuing into hallways, classrooms, and co-curricular spaces.
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Systems you will need to access

WIDA » ACCESS for ELLS® training e-mail the WIDA helpdesk and WIDA Main Website
secure site courses inform them that you are the
* ACCESS for ELLs® training district coordinator. They may
account creator require verification from the state,
+ Secure documents so you will need to cc one of the
e Screener materials ESL/BLE advisors
TransAct® » Tools to assist in complying You can create a user account TransAct Website
with federal communication by signing up for one using your
requirements district/school e-mail address.
» Translated documents Contact the helpdesk if you
cannot gain access.
WIDA AMS * Test session scheduler Contact cne of the ESL/BLE WIDA AMS Website
» Material ordering Advisors to request access or
 Data validation the DRC helpdesk.
* Reports
* User management
English * LIEP program narrative Contact your local security ELRS Webpage
Learner reporting administrator and request
Reporting * Assurances to PDE ’éﬂat éfigfsgrans_yog access 1o
a s e application in your
System (ELRS) MyPDESuite online.
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Important contacts:

PDE

Bob Measel,
ESL Bilingual
Advisor/Title [l Director

Eugenia Krimmel,
Ed.D., ESL Bilingual
Advisor

romeasel@pa.gov
717-783-6595
ekrimmel@pa.gov
717-787-5482

+ State EL policy

« State ESSA plan EL
indicator

* Program design/evaluation

* Requests for technical
assistance

« Compliance with state/
federal laws/regulations

« ACCESS testing (policies,
state procedures)

* ELRS reporting

+ Allowable activities under
Title ]

Center for
School and
Communities

Andrea Kolb,
EL Managing
Coordinator

akolb@csc.csiu.org
717-763-1661 ext 188

« Professional development
offerings

* Professional development
registration

* Requests for technical
assistance

WIDA

WIDA Client Services
Center 866-276-7735
help@wida.us

* Access to the WIDA secure
website

« Access to WIDA training
applications

BRC

DRC Customer Service:
WIDA@datarecognitioncorp.com
1-855-787-9615

« All WIDA AMS functionality

* Materials receipt, inventory,
and return

* Labeling of test booklets

« Instaliation, functionality,
and troubleshooting of
INSIGHT and Testing Site
Manager (TSM)

* Processing paper test
materials

* ACCESS for ELLs 2.0 suite
of assessments and WIDA
screener data and reporting

Local
Intermediate
Unit (1Y)

List of IUUs and contact information

» Dissemination of state
information and updates

* Support for the LIEP,
teachers, students

* Professional development
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English Learners in the United States

“he United States has a tong history of integrating immigrants into American society, and the foreign-born
population in the United States has continued to steadily increase over the years. This growth has led to a
corresponding increase in the English leamer (EL) student population in U.S. schoois.

The presence of ELs in U.S, schools is not new; however, less than 20 years ago, the vast majority of English
learners were concentrated in just six states - California, Arizona, Texas, Florida, New York and lllinois — states that
are considered traditional “gateways” for receiving newly-arrived immigrants. By 2015, however, 31 states across the
nation reported an EL population that accounted for more than 5 percent of their total student enroliment. Additionally,
the EL growth rate in nearly half of these states from 1995-2006 was over 100 percent.t The 2017 Condition of
Education report by the National Center for Educational Statistics indicates that:

The percentage of public school students in the United States who were English language learners (ELLs) was
higher in school year 2014-15 (9.4 percent or 4.6 million students) than in 2004-05 (9.1 percent or 4.3 million
students). In 2014-15, the percentage of public schoal students who were ELLs ranged from 1.0 percent in West

Virginia to 22.4 percent in California.

This growth rate increasingly is affecting states, like Pennsylvania, that historically have had a very small EL
population. As demographics shift across the country, teachers, principals and district-leve! administrators are

faced with meeting the needs of our nation's diverse population of ELs, often for the first time. According to the
Pennsylvania Department of Education (PDE), more than 50,000 ELs who represent over 200 different languages are
enrolled in schools across the commonwealth of Pennsylvania. Nearly all of these students receive services in a Title

Il Language Instruction Educational Program.

The educational success of ELs is the legal responsibility of every local educational agency {LEA) and relies on
adequately trained leadership. Effective program development and implementation requires administrators to have
in-depth knowtedge of the various aspects of education for ELs. As school leaders, principals must be well-versed in,

at minimum:

» Strategies and programs to facilitate a positive and welcoming schoo! environment that values the assets EL
students and their families bring to the school community

» Federal and state regulations that govern all aspects of the educational program for ELs

+ The processes related to the screening, identification and placement of ELs

» Using placement information to design the student’s schedule and communicate with parents/families and all of the
student’s content teachers and support specialists

+ The LEA's formal language instruction educational program (LIEP) and how it will be implemented with fidelity at
the building level

* The LEA's pareni/family engagement plan and how it will be implemented at the building level

* Current research-based strategies and methods for teaching ELs and a plan to support teachers in collaborating to
implement strategies in and across classroom instruction

¢ Administering the annual ACCESS for ELs® language assessment

+ Monitoring EL student progress towards reclassification

Often, principals must complete a variety of different trainings to prepare for this role. This reference guide is meant to
be a resource for principals as they direct the educational experience of their school's ELs.
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An Overview of Federzl Mandates

eing knowledgeable about the state and federal policies that inform the broad view of educational programs for
ELs will assist administrators in designing instructional programs and monitoring their compliance over time,
Policies and mandates specify the legal requirements with which all entities of an LEA must comply. The Civil
Rights Movement, and the resulting Civil Rights Act of 1864, serve as the foundation for various legislation pertaining
to the rights of the nation’s EL students. The following are federal mandates that represent the cornerstones for
current regulations governing the education of ELs in the United States. These mandates serve as the foundation for
state policies.

Title V1 of the Civil Rights Act of 1964

The Civil Rights Act of 1964 prohibits discrimination on the basis of race, color or national origin, stating, “No person
shall, on the grounds of race, color, or national origin, be denied the benefits of, or be subjected to discrimination
under any program or activity receiving federal financial assistance.” Thus, any programs and activities that receive
federal financial assistance from the United States Department of Education, including LEAs, are obligated to comply
with Title V1.

Lau v. Nichols {1974)

Lau v. Nichols {1974) is often referred to as the landmark court ruling in the education of English learners in the
United States. This Supreme Court decision provides further clarity on the difference between equal and equitable
educational practices. The Court unanimously ruled that the lack of appropriate supplemental language instruction
for ELs in public schools violated the Civil Rights Act of 1864, ruling that, "There is no equality of treatment merely by
providing students with the same facilities, textbooks, teachers, and curriculum, for students who do not understand
English are effectively foreciosed from any meaningful education.”

This rufing requires all LEAs 1o design programs and practices that overcome linguistic barriers and afford Els access
to the same rigorous content and instruction as their native English speaking peers. Educators are required to provide
adequaie accommodations and supports to ELs at various English proficiency levels across language domains

(e.g. listening, speaking, reading and writing) 1o ensure that curriculum,
instruction and assessment are accessible. The ruling, however, does not
endorse or prescribe any specific accommodations or instructional program,
thus giving autonomy fo state education agencies (SEAs} and LEAs to
design appropriate instructional programs at the state and local levels.

Equal Education Opportunities Act of 1874

The Lau v. Nichols ruling was further cedified inte federal law via the Equal
Education Opportunity Act (EEOA), passed shortly after the Lau ruling.
The EEQA reguires that school districts establish language instructional
programs that serve to eliminate language barriers in ELs' access to
high-quality instruction. The EEOA states, “No state shall deny equal
educational opportunity to an individual on account of his or her race,
color, sex or national origin by...(f) the failure of an educational agency to
take appropriate action to overcome language barriers that impede equal
participation by its students in its instructional programs.” While the EEQA
declares that LEAs are obligated to “take appropriate action” to overcome
language barriers, it does not endorse or prescribe any particular action(s)
or instructional program model.
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Castaneda v. Pickard (1981)
The Lau Remedies and the EEOA informed the implementation of various instructional programs across the country,

and those programs achieved varying degrees of effectiveness. In 1981, Roy Castafieda, a father of two EL students,
claimed that the Raymondville Independent School District failed to meet the instructional needs of his children. The
plaintiff argued that his children were being taught in a segregated classroom and that the instructional program failed
to overcome language barriers, thus denying his children equal access to education.

The United States Court of Appeals for the Fifth Circuit ruled in favor of Castarieda, citing that the school district
was in violation of the EEOA. While the Court, again, did not mandate or endorse a particular instructional pragrarm,
the ruling resulted in the creation of the Castafieda Standard. This three-prong assessment stipulates that the

instructional program for ELs be:

- Based on sound educational theory
* Implemented with adequate resources and personnel
* Regularly assessed to demonstrate its effectiveness in overcoming language barriers

Piyler v. Doe 1882
In response to a 1975 Texas legislation that denied free pubiic school access to undocumented children, a class

action lawsuit was filed under the premise that the legislation violated the Equal Protections Clause of the Fourteenth
Amendment of the United States Constitution. This case made it all the way up to United States Supreme Court and,
in 1982, the Court ruled that undocumented children have a constitutional right to a free public K-12 education in the
United States. The ruling was based on the interpretation that a child who is physically present in the United States,
regardless of his/her legal status, is “within the jurisdiction of the state” and is, therefore, protected under the 14th

amendment.

This ruling set a precedent that educational agencies are responsible for the education of all students and cannot
discriminate on the basis of immigration status. Furthermore, PDE prohibits an LEA from inquiring about a student's
legal status. If this information gets disclosed to the LEA, the Family Educational Rights and Privacy Act (FERPA)
prohibits school personnel from disclosing information in a student’s file, including the student’s immigration status.

Elementary and Secondary Education Act: Every Student Succeeds Act (2015)

In December 2015, former U.S. President Barack Obama reauthorized the Elementary and Secondary Education Act
of 1965 (ESEA) as the Every Student Succeeds Act (ESSA), previously reauthorized as No Child Left Behind {(NCLB).
Under new ESSA regulations, SEAs and LEAs are still required to provide equitable educational opportunities to ELs

through the design and delivery of a theoretically-sound LIEP.

Under ESSA, LEAs must continue to implement instructional programs that incorporate English language
proficiency standards, annually assess ELs to determine their English proficiency levels, and provide instructional
accommodations and supports that afford ELs equitable access to rigorous grade-level content and instruction that
prepares them for coliege and career success. Additionally, ELs’ progress towards attaining English proficiency must
be a heavily weighted factor in new state accountability plans developed under ESSA.

For more detailed information regarding federal obligations, and guidelines for how LEAs can comply with them, refer
to the United States Department of Education’s English Learner Toolkit.
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Program Components and Checklists

Component 1: Understanding and Complying with State Regulations

he Pennsylvania Code is the Commonwealth's official publication of the rules and regulations of the
Pennsylvania Government. PDE oversees education at the state level and is responsible for administering
i policies and procedures that maintain an effective and high-quality system of education for Pennsylvania
residents.

Specific to the education of ELs, Pennsylvania Code states “Every school district shall provide a program for each
student whose dominant language is not English for the purpose of facilitating the student's achievement of English
proficiency and the academic standards under § 4.12 (relating to academic standards). Programs under this section
shall include appropriate bilingual-bicultural or English as a second language (ESL) instruction” (22 PA. Code §4.28),

A Basic Education Circular (BEC) provides guidance from PDE on the implementation of state and federal laws and
regulations. The BEC on Educating English Learners offers more explicit interpretations and applications of the laws
and regulations that govern the education of ELs. This section will provide overviews of various sections of the BEC.

Compieie BEC

Section 1: Screening, ldentification and Placement of Eb.s
The first step in providing a high-quality education for ELs is identifying EL students.

Screening, Identification and Placement of ELs

Federal regulations require that LEAs identify students who may be in need of language assistance services by
administering @ Home Language Survey within 30 days of the beginning of the school year or 14 calendar days if the
identification process begins after the school year is underway. The steps to identification include:

Step 1: Administering the Home Language Survey
Administer the home language survey (HLS) to parents and students who are newly enrolling students or students
without previous EL records from other educational entities.

Home Language Survey

NOTE: Students and parents must receive the HLS in a language they understand. Pennsylvania provides a
standardized, translated HLS in various languages avaitable at Transact.

If the HLS indicates a language other than English for any question on
the HLS, proceed to STEP 2: Family Interview.

If the HLS indicates a language other than English for all questions on
the HLS, the family interview becomes optional and you may skip to
STEP 4: Review of Academic Records.

NOTE: Pidgin and creole variations of English (e.g. English spoken
in Liberia) constitute a language other than English for identification
purposes.

Step 2: Conducting the Family Interview

The purpose of the family interview is to gather additional information
to determine if the student is an EL. The family interview must be
conducted by district-trained enroliment personnel in an interview
format. The district-trained interviewer may use an interpreter to assist
in conducting the interview if necessary.

[
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Plan a parent interview to discuss the HLS and obtain additional information about the student and family. This
meeting may also serve as an opportunity to discuss what happens next if the student is identified as an EL. For
example, district personnel may choose to use this time to discuss the parent’s right to refuse some or all of the ELD

services if their child is identified as an EL.

The interview protocol is included in the English Leamer Identification Procedure.
» Protocol for PreK
«  Protocal for grades K-12

During the interview, district personnel will solicit information such as demographic information, school enroliment
history and academic records, and the frequency that the child hears and speaks a language other than English for a
variety of purposes and with various conversational partners.

Special Education Consideration
If the student is identified as a potential EL via HLS and has an individualized education plan (IEP) or is suspected

of having a disability (e.g. the parent states that the child has a disability), enrollment personne! must consult with
special education personnel before proceeding to STEP 3: Reviewing the Family Interview Data. If the student does
not arrive with an |EP and is not suspected of having a disability, you may skip this section and continue to STEP 3.

Step 3: Reviewing the Family Interview Data

Review of the family interview data must be conducted by a certified ESL specialist. Analyze the interview responses
to determine whether or not there is reasonable evidence that the student's primary home language is a language

other than English (PHLOTE).

If it is determined that the information from the family interview indicates that the student is not identified as PHLOTE,
do not place this student on the PHLOTE list. The EL identification process ends here,

if it is determined that the information from the family interview indicates that English is not the student’s primary home
language or that exposure to another language may have had a significant impact on the student's English language
development, place this student on the PHLOTE tist and proceed to STEP 4: Reviewing Academic Records.

Step 4: Reviewing Academic Records

Conduct a review of the student's academic records from previous schooling, if available. If the academic records
are not available, proceed to STEP 5: Administering the WIDA Screener. If records are available, analyze the records
to locate evidence that the student has sufficient English proficiency to benefit from instruction in English without
specialized supports or accommodations. Acceptable evidence might include:

* Proficient scores from standardized summative or interim tests administered in English
* Passing grades for core content classes where the primary language of instruction was English
»  Student work samples written in English

If a student's file includes ACCESS for ELLs® scores from the previous school year and these scores indicate that
he/she is an EL, the student could be screened to determine his/her current proficiency level. Proceed to STEP 5:

Administering the WIDA Screener.

If the review of the academic records does not indicate enough evidence to reasonably determine that the student
has sufficient English proficiency to benefit from instruction in English without support services, proceed io STEP 5:
Administering the WIDA Screener.
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Step 5: Administering the WIDA Screener

A WIDA assessment administrator should screen the student to measure histher English proficiency using either
the KW-APT, K MOBEL, WIDA screener (online or paper), or WIDA MODEL screener. Use the screener criteria
for identification as an EL to determine whether or not the student should be identified as an EL based on his/her
screener scores,

The screener scores serve as initial or baseline English proficiency levels. If identified as an EL., the student will

take the annual WIDAACCESS for ELLs® assessment, Scores from the initial ACCESS for ELLs® will be used to
calculate the student’s progression to reclassification by setting the initial annual growth target and the reclassification
attainment target.

If the student’s scores do not meet the criteria for identification as an EL based on the scoring criteria, the student
should not be identified as an El. and the identification process ends here,

If the student's scores meet the criteria for identification as an EL based on the scoring criteria, proceed to STEP 6:
Assessing Native Language Proficiency (optional step).

NOTE: if a student is unable to complete the full screener {e.g. because of a disability or refusal), the determination
of EL status must be made based on the remaining available evidence gathered from the HLS, parent interview,
and academic records review. If reasonable evidence of English proficiency cannot be established based on those
sources along with the incomplete screener results, if any, then the student shouid be identified as an EL.

Special Education Consideration
If the student arrives with an IEP, English language proficiency screening must be completed with appropriate
accommodations and the test results must be interpreted in consultation with special education (SPED) personnel.

If the student is suspected of having a disability but a determination cannot be made prior to completing the

EL identification procedure, English language proficiency screening must be completed with any administrative
considerations, universal tools or accommodations that the £SL and SPED educators deem necessary. This
procedure must be completed in accordance with the outlined guidelines and the student must be placed in the
appropriate LIEP based on the information available at the conclusion of the identification procedure. A student who
arrives with an IEP or is suspected of having a disability should not be excluded from the EL identification process nor
should the process be deferred until a later special education determination can be made.

if, after the student is placed in the LIEP, the student is determined fo have a disability that may have affected the
screening resulis (e.g. the student requires a testing accommodation that was not offered), the student must be re-
screened using the appropriate accommodations. If the student does not meet the criteria for identification as an EL
based on this subsequent screening, then the district must contact PDE to remove the EL identifier and the student
should be removed from the LIEP.

Step 6: Assessing Native Language Proficiency {optional)

Screen the student for native language proficiency if a screening instrument is available. Skip this step if no screening
instrument is available.
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Step 7: Determining Limited or interrupted Formal Education (LIFE) Status

Determine if the student has limited or interrupted formal education using the following criteria:

fs enrolling after second grade AND

= Has a literacy score of less than 3.5 on the KW-APT, K MODEL screener, WIDA screener or WIDA MODEL AND

* HMas at least two fewer years of age-appropriate schooling than peers or has unenrolled from U.S. schools to enroll
in schools in other countries (including Puerto Rico) more than two times in the past four years AND

¢ Has limited encoding/decoding skilis in native language (as indicated by family interview and/or native language

measures and/or review of academic records and/or local measures)

Step 8: Determining an Appropriate Language Instruction Educational Program

Use all data collected throughout the identification process to determine the most appropriate LIEP based on the
student's English language proficiency and native language proficiency, if available.

if the student has an IEP, certified ESL and SPED personnel must collaborate to determine the appropriate program

and academic placement for the student.

Step 9: Communicating [dentification Results to Parents/Guardians

Parents have a legal right to be included in educational decisions for their child. The LEA must provide the parent
with a detailed description of the LIEP and explain the identification and placement decision-making process in a
language that the parent can understand within 30 days of the beginning of the school year or 14 calendar days if the

identification process begins after schoo! year is underway.

The LEA should inform the parent of the advantages of having their child receive support through the LIEP in terms
of their child’'s English language acquisition and academic success. The LEA should aiso inform parents of their right
to decline ELD programs or services in whole or in part, and supply the parents with the state required ELD Program

Parental Refusal Waiver.

Formerly, a parent could only refuse services for refigious reasons; in compliance with new federal policy, this is no
longer the case. To refuse placement in the LIEP, a parent must submit a signed waiver indicating their informed and
voluntary decision not to place their child in the LIEP. A signed “waiver” indicates the parent’s desire to waive the child
from participation in all or some of the ELD programs or services offered by the school.

LEAs must ensure that parents do not opt their children out of any ELD programs or services based on schedule
conflicts with other educational programs (such as special education programs}); insufficient space in the available
ELD programs; or insufficient offerings within the ELD program. LEAs must not recommend that a parent opt a child
out of ELD programs or services for any reason. Additionally, there is no mechanism to opt a child out of taking the
annual ACCESS for ELLs® language proficiency assessment, even if the parents choose to opt the child out of all or

some ELD support services.

Serving ELs Who Have Been Opted-Out of ELD Services

If a parent chooses to decline all or some ELD support services, the LEA is still responsible for the following:

Annually test opt-out ELs with the state required WIDA ACCESS for ELs® assessment until the student attains
English proficiency by meeting the state exit criteria and is reclassified non-EL status.

Maintain the student’s EL status on all reporting even though the student's parents declined services.

Provide ELD instruction within the general education content area instruction to meet the needs of the opt-out EL

students.

Notify parents if their child is struggling in general education classes and recommend the ELD program and

services again.
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+ Present the ELD Program Reinstatement Request Form to parents who wish to opt their child back into the
school's ELD programs and services.

Guidance for Parent Right to Refuse — including parent refusal waiver, ELD reinstatement request form, and guidance
for parent refusal of LIEP.

Step 10: Seecuring Parent Acceptance or Refusal of ELD Services

Once the LEA has reviewed the identification process and the ELD recommended support services with the parent,
the parent accepts or refuses their child's placement in the LIEP. If, after the district notifies the parent of their option
to refuse speciaiized LIEP services for their child, the parent does not respond, the district should proceed with the
recommended program placement.

Step 11: Notifying the Receiving School

Once an EL has been identified, the LEA should notify the receiving school of the student’s identification and
placement information.

Step 12: initiating the Service Record in Student Information System (SIS)

The LEA should initiate an active service record in the district SIS. If the student has limited or interrupted formal
education, ensure that LIFE is identified in the record.

Step 13: Generating the Student’s Schedule

The final step is to generate a course schedule for the student based on program placement and English language
proficiency. The school is responsible for ensuring that all teachers (specialists and general content teachers) with
whom an EL is scheduled for class have English language proficiency information for each EL on their roster.

This completes the identification and placement process. The original HLS and parent refusal waiver (if completed)
should be attached to the completed English Learner identification Procedure document and filed in the student's
academic record. Copies of all forms should be given to the ESL specialist and general content teachers who will be
working with the EL student.

Key Considerations

ELs and their families comprise a large and diverse population that represents various countries, cultures, languages,
educational levels and systems, governmental structures, socioeconomic backgrounds, and fived experiences.
Developing a culturally-responsive staff through training about cultural differences that may be connected to ELs’
unique academic journeys is essential for all faculty, staff, and administrators.

The HLS and family interview, and the process for completing them, can be intimidating to many parents and their
children. To create a positive and welcoming environment, do not assume that parents should already know the
processes for enroliment and completing the HLS.
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Treat this as an experience that may be new for them while also offering them opportunities to make connections
between their experiences elsewhere (either in the United States or abroad) and their experience at your district.
Helping them to see those connections can help facilitate a sense of familiarity and comfort, while also affirming that
you recognize their prior experiences and knowledge as valuable to this process. The family interview can also be

conducted in a home visit setting.

While research indicates that most ELs in the United States are U.S. citizens by birthright, many families experience
mixed-status arrangements regarding immigration status. For some, the enrollment and HLS process may create
additional anxiety around immigration concerns. It is imperative that the enroliment specialist who conducts the

HLS and family interview assure families that the resulting documents and information obtained in them are not
legal documents and will not be used for determining immigration status for the U.S. Immigration and Customs

Enforcement (ICE).

LEA personnel are prohibited from asking questions regarding immigration status. Should any information regarding
documentation be disclosed, that information is protected by FERPA and will not be reporied to any government
agency. Therefore, neither the HLS nor the family interview has any legal ramifications to parents or students.

Remind parents and families that the purpose of these procedures is to assist school districts in identifying students
who will benefit from targeted language assistance through the LIEP in order to provide them the best possible
education. The purpose of the LIEP is to assist EL students in developing the skills they need to be successful
socially, culturally, and academicaily as members of the school community and society.

Section 2: Designing the Language Instruction Educational Pragram

As stated in Pennsyivania Code, every school district is required to provide an LIEP for any student whose primary
language is not English. LEAs are required to thoughtfully and deliberately plan, resource and evaluate their LIEP. The
plan and evaluation results must be made available to all staff who work with ELs as well as parents/families of ELs.

Every LIEP must atiend to:

+ English language development to promote the attainment of both social and academic English proficiency AND
+ The achievement of grade-level academic standards.

Attending to both of these components in daily instruction is the responsibility of all educators, including content-
area teachers and ESL program specialists. Like federal requlations, PDE does not prescribe or endorse any
particutar instructional program model. LEAs have the autonomy to design and implement the program model that
they determine to be most appropriate for their local context. State regulations do, however, mandate two specific
components that are required to be incorporated into any LIEP. The LIEP is required to include both of the foliowing:
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 Instruction delivered by an ESL specialist. English language development (ELD) instruction that is delivered
by a certified ESL specialist is considered its own content area. Language instruction in this context is content-
based or content-driven, meaning that the grade-level content of general education classes provides the context
in which ESL specialists implement a language curriculum that specifically and intentionally attends to students’
development of general and academic language structures and functions, The ELD component of the LIEP that
is taught by a certified ESL specialist may be delivered in a separate classroom, as is common in what's known
as a Pull-Out ESL model, or integrated into general content classrooms, as is common in what's known as a
Push-in ESL model. Other program models include various forms of bilingual education.

« Appropriately modified instruction and assessment for ELs delivered by content-area teachers.
Appropriate accommodations and modifications are required in all content-area classes in which ELs are
enrolled to ensure that ELs at all proficiency levels have equitable access to the same rigorous grade-level
content. Content-area teachers, including those who are not certified ESL specialists, are responsible for
intentionally planning and implementing instruction that incorporates appropriate and necessary supports,
modifications, and accommodations that allow ELs to overcome language barriers and access instruction and
assessment on par with their native English-speaking peers.

These two components can be incorporated into a variety of different program models. Program models range in their
use of languages other than English from English-only to developmental bilingual. The following two lists outline the
broad categories of the most common program models for ElLs.

Uses English and another language:
= Two-way immersion
* Transitional bilingual
¢ Pual language
«  Developmental bifingual
= Heritage language

Uses English only:
= Structured English immersion
»  Sheltered English instruction
+ Specially designed academic instruction in English (SDAIE)
-+ Pull-out/push-in ESL

Although research indicates that high-quality
developmental bilingual education is the most

effective model for long-term student success,? the
implementation of a bilingual program may not always

be feasible. Thus, there are many factors to consider
when choosing or designing a LIEP. in addition to the
requirement that any program be based on sound
educational theory, factors o consider include but are not
limited to: (a) the sociocultural and linguistic backgrounds
of the students and their instructional needs, (b) available
resources that would be necessary to implement the
program modet with fidelity, {c) necessary knowledge

and skills among faculty and staff who will have lead
responsibifity in designing and implementing curriculum,
instruction, and assessment, and (d) the effectiveness

of the program rmodel as determined by annual program
review and evaluation.
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Regardless of how you design your LIEP, PDE requires that LEAs classify their program into one of the following
categories:

ElL-Specific Bilingual

Mixed Classes Bilingual

EL-Specific Transitional Instruction
Mixed Classes With Native Language
Support

+ EL-Specific English-Only Instruction

* Mixed Classes With English-Only
Support

The main distinctions between these
program models are (a) whether the class
includes only EL students or both EL and
non-EL students and (b) whether the
intended program outcome is proficiency in
English and the EL's primary language or
proficiency in English only.

For more detailed information on the

difference between program models and to
view flowcharts to assist you in determining
the correct classification for your LEA’s current program, consuft Classifying Language Instruction Educational

Programs (2017).

Regardless of the program model(s) employed, ELs must have equitable access fo academic content for all courses
in which they are enrolled. ELD is a reguired component of all LIEPs and is delivered daily by ESL specialists and
general classroom teachers. The LIEP must, at a minimum:

* Be aligned to state academic content standards for the appropriate grade level of the ELs

* Include adaptations/modifications in the defivery of content instruction and assessment by all teachers based on
students’ language proficiency levels

Include ELD instruction delivered by properly certified teachers who hoid an ESL program specialist cerificate
Incorporate the use of the Pennsylvania English Language Development Standards

Provide equitable access to grade-level content for ELs at all language proficiency levels

Not limit the enrollment of ELs in any course or academic program for which they would otherwise be eligible

+ & 8w

Once an LEA determines what their LIEP will be, effective implementation becomes the daily responsibility of all
administrators, faculty, and staff.

Designing and Classifying the LIEP

Section 3: Reclassification, Monitoring, and Redesignation of ELs

Districts must employ uniform procedures in accordance with state requirements for reclassifying
ELs as former ELs (FELs) when they attain proficiency. Districts are also responsible for identifying ELs who have
been enrolled in a U.S. school for six or more years and have not been reclassified as English proficient as long-term

Engilish learners (LTELSs).
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To be eligible for reclassification, an EL must demonstrate the ability to access challenging academic content and
interact with other students and teachers both academically and socially in an English language setting, Evidence

of this ability is demonstrated by the student on the annual English language proficiency assessment, ACCESS for
ELLs® and gathered by teachers using two standardized language use inventories. The scores from the two language
use inventories are added together and then combined with the points assigned based on the ACCESS for ELLs®
proficiency level (PL) score. The total possible combined points from the language use inventories is 7.6. The possible
points based on the PL scores are 3.6, 4.5, 5.8 or 8.4, respectively (the points assigned correspond to the students
PL score). The minimum threshold for reclassification is 10.5.

PDE's Reclassification Tool is available as a resource for LEAs to utilize during the reclassification evaluation
process. Here, educators can access a training resource that includes video examples of an educator completing the
inventories and generate individual student coversheets.

Completing the Reclassification Process

The two language use inventories (Rubrics 1 and 2) are completed by both the ESL specialist and a content teacher
for every EL. The English language arts teacher is the recommended content teacher for completing the inventories
due to the nature of the content that the inventory asks the teacher to assess.

The two rubrics should be used to evaluate a student’s use of language as part of the reclassification process.

The evaluation must consist of multiple observations. Based upon the observations, the teacher determines the

most appropriate proficiency definition for the student's language use (low, moderate, or high) for each item in the
inventories, it is recommended that the teachers who complete the inventories be well-trained in the use of the rubrics
and begin to make notes of each EL's language use in enough time to develop a firm evaluation before completing the
inventories.

The Reclassification Tool allows evaluators (ESL specialists and content teachers) to complete the two inventories
online and either print or save data to their local computer. The following information will provide step-by-step
instructions for completing the Reclassification Tool.

Step 1. Click on “Begin the Tool." On the first page, enter the student’s information. Click next.
Step 2. Enter the evaluator’s information. Click next.
NOTE: ESL specialists and content teachers will be required to complete the inventories separately.

Step 3. You will be asked to complete Rubric 1: Interaction, Listening, Speaking, and Reading Language Use
Inventory based upon your recent observations of the student’s language use. Select the appropriate proficiency
definition for each assessed item. Click next.

Step 4. The page displays the completed Rubric 1 with your selections highlighted and the total combined score.
You have the option to print this page and add the completed rubric to the student's academic file or save it to your
computer. Click Save/Print PDF if you would like to save or print the file and the PDF will open in a new browser
window. Once saved or printed, you can close that browser window and navigate back to the Reclassification Tool.
Click next.

Step 5. You will be asked to complete Rubric 2: Written Expression Language Use Inventory based upon your recent
observations of the student’s language use. Select the appropriate proficiency definition for each assessed item. Click
next.

Step 6. The page displays the completed Rubric 2 with your selections highlighted and the total combined score. You
have the option to print this page and add the completed rubric to the student’s academic file and/or save it to your
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computer. Click Save/Print PDF if you would like to save and/or print the file and the PDF wiil open in a new browser
window, Once saved and/or printed, you can close that browser window and navigate back to the Reclassification

Tool.

Step 7. You have the option to add this student’s information to an Excel file, where you can keep a running record of
all students’ completed inventories data. This feature allows you to download the Excel file, save it to your computer,
copy and paste the second evaluator's (content teacher) inventories data for the students listed, and later add
assigned points based on the student's ACCESS for ELL.S® scores when they become available. Then, you can
upload the master Excel file to the Reclassification Tool to generate one completed cover sheet per EL on your roster.
If you would like to generate the Excel file, click Add to Spreadsheet.

Step 8. You will see a summary of the information you entered for the student. More rows of student data will appear
as you add more students. At this point, you can choose to download and save the Excel docurnent {which wil
contain the information for the one student you just entered) or you can add another student. if you are finished, click
download spreadsheet and save it to your local computer as the master file. Once the Excel sheet is saved, you may
exit the Reclassification Tool by closing your browser window,

NOTE: Once you close the browser window, all data is erased from the online tool. If you would like to add another
student, click add another student and begin the data entry process again by referring back to Step 1.

Step 8. Gaiher the inventories data from the content teacher and copy and paste his/her data into your master Excel
file.

NOTE: in order to use the Generate Coversheet option in the Reclassification Tool, you may not aiter the form fields
in the Excel file. At this point, you should have complete data for the language use inventories (i.e. for each EL, you
should have Rubrics 1 and 2 scores from the ESL specialist plus Rubrics 1 and 2 scores from the content teacher).

Step 10. When ACCESS for ELLs® scores become available, manually enter the appropriate assigned points based
on each student’s PL score into the spreadsheet in the respective cell. After alt point values from the ACCESS scores
are entered, your reclassification data should be complete. For each EL, you should have:

+ Total point value assigned by the ESL specialist who completed rubrics 1 and 2 of the language use inventories

AND
+ Total point value assigned by the content teacher who completed rubrics 1 and 2 of the language use inventories

AND
+ Total point value assigned based on the student's ACCESS for ELLs® PL score.

These scores are added together to determine the student’s total combined reclassification score. To be eligible for
reclassification, a student must rmeet the minimum threshold score of 10.5. From here, you can navigate back to the
Reclassification Tool to generate an individual cover sheet for each EL's academic file. To do this, continue to Step 11.

Step 11. Navigate back to the Reclassification Tool webpage. Click on Generate Coversheets. Select Choose File
and navigate to your master Excel file that includes all the completed reclassification data for your ELs. After you have
selected your Excel file, click Generate Coversheets. A PDF will open in a new window that includes one coversheet
for each student in your Excel file. You can now print and/or save the individual coversheets.

Step 12. The coversheet will indicate the total combined score for the EL. If the siudent's total score does not meet
the minimum threshold for reclassification, the coversheet will state that the student is not eligible for reclassification.
If the student's total score meets the minimum threshold for reclassification, the coversheet will state that the student
is eligible for reclassification. If a student meets the minimum threshold score and is eligible for reclassification but is
not recommended for reclassification by the faculty, provide a detailed explanation of evidence that the student should
remain identified as an EL in the designated section on the coversheet.
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CHECKLIST 1: Complying with State Regulations

MEASURE

Measure 1; School staff (administrators,
teachers, support staff} are knowledge-

ASSESSMENT

& Al I Some
0 Few 3 None

AGCTION STATEMENTS
Actions for improvement

Action(s)
Staff:

from PDE.

able about the current state regulations Timeline:
that govern EL education,

Measure 2: Our school leadership L1 Regularly O Sometimes Action(s}):
disseminates new information about EL. {(1 Rarely 3 Never Staff:
education when it becomes available Timeline:

reinstate ELD support services.

Measure 3: Our ESL specialist is LAl X Some Action(s):
involved in the enroliment process for 0 Few X None Staff:
new El.s who will attend our school. Timeline:
Measure 4: When new ElLs are as- 3 Always 3 Sometimes Action(s):
signed to our school, all teachers and | [} Rarely O Never Staff:
| specialists receive detailed English Timeline:
proficiency information about each of
their ELs.
Measure 5: Parents are informed about | 0 Always 3 Sometimes Action{s):
the ELD program, including the sched- | (3 Rarely 0 Never Staff:
ule and curriculum, within the required Timeline:
- timeframe for notifying parents and in a
language they understand.
Measure 6: Parents are informed about | L Always L3 Sometimes Action(s}:
their right to refuse some or alf ELD Lt Rarely 3 Never Staff:
support services as well as their right to Timeline:

Measure 7: ELs at all proficiency levels [ LAl LI Some Action(s):
1-5 receive daily ELD instruction. J Few [t None Staff:
Timeline:
| Measure 8: Our teachers and staff are  § 3 Always LY Sometimes : Action(s):
' knowledgeable about our LIEP, the the- | O Rarely Lk Never Staff:
. ory it is based on, and what actions and Timeline:
resources are required to implement it
- effectively.
' Measure 9: Instruction in the LIEP 1 Always 1 Sometimes Action{s):
| attends to both ELD and the develop- L Rarely 3 Never Staff:
ment of grade-level academic content - Timeline:
' knowledge.
Measure 10: Content teachers mod- LI Always 3 Sometimes Action(s}):
 ify or differentiate content classroom & Rarely O Never - Staff:
| instruction to be accessible to ELs at all § Timeline:
. proficiency levels. i
| Measure 11: Our teachers meet to dis- | [0 Always J Sometimes Action(s):
cuss the processes and criteria in place {1 Rarely 3 Never Staff:
to monitor ELs in both their mastery Timeline:
of grade-level academic content and
English language development.
Measure 12: Content teachers and ESL | T Always LI Sometimes Action(s):
Specialists collaborate to complete the §13 Rarely iJ Never Staff:
reclassification rubrics for ELs. : Timeline:




Component 2: Family and Community Engagement

nder ESSA, family engagement is shifting from a recommendation to a high-priority integral part of educational
reform. A longstanding body of research indicates that parent engagement is strongly linked to student
success.*° Research in EL education further suggests that parent engagement is even more important for
minority students and ELs, whose cultural, linguistic, and familial backgrounds often represent different kinds of
knowledge and educational assets from those traditionally represented in U.S. schools. 3

High-impact parent engagement, as defined by the United States Department of Education (ED), focuses on
collaboration between parents and teachers to co-design educational experiences and to share the responsibility
for student achievement in concrete, explicitly defined ways. This kind of collaborative parent engagement requires
sustained two-way communication and interaction that challenges traditional parent involvement programs that are
often characterized by stand-alone, one-day, and often one-way “parent nights.”

ESSA challenges traditional notions of parent engagement plans, which have often been characterized by a series

or checklist of activities, instead, ESSA requires that districts design a parent and family engagement framework that
demonstrates a comprehensive systemic plan to foster sustained and meaningful educational partnerships between
families and school personnel. A policy statement released on May 5, 2016 by ED in conjunction with the Department
of Health and Human Services states, “Family engagement refers to the systemnatic inclusion of families in activities
and programs that promote children’s development, learning, and wellness, including in the planning, development,
and evaluation of such activities, programs, and systems.” ED refers to this kind of parent/family engagement program
as a dual-capacity building framework because, when parents and teachers work together in these collaborative and
sustained ways, both stakeholder groups learn and grow from the partnership. With such cross-cultural exchanges,

greater collaboration and support can ensue,

High-impact parent engagement is an important aspect of schooling for all students, but is essential for the academic
success of our most vulnerable student groups. For this reason, LEAs who receive Title | and Title Il funds are
governed by specific regulations for parent/family engagement, including, but not limited to, the following:

Communication. All LEAs have language assistance obligations to communicate with parents in a language they
understand. This obligation pertains to all communications that are specifically related to ELs but also extends to
include communication about any program, service, or activity of an LEA that is communicated to parents/families of

non-EL.s.

Written Policy. Each school district that receives Title | funds shall author a written parent engagement policy that
outlines the LEA's expectations and objectives for meaningfut parent/family engagement that is developed in
collaboration, and agreed upon, with parents and family members of participating children. The policy should be
incorporated into the district's plan.

Opportunities for Interaction. Title | regulations require that each LEA receiving a Title | subgrant implement an
effective means of outreach to parents of ELs. As part of this outreach, LEAs must hold regular meetings, and send
out appropriate invitations to attend the meetings to parents in a language they understand, for the purpose of
soliciting and responding to recommendations from parents of ELs. Additionally, any LEA receiving a Title |l formuia
subgrant must also conduct regular parent, family, and community engagement.

Title | LEA and School Parent and Family Engagement Policy Checktist
This checklist, designed by PDE, assists Title | staff in designing the parent engagement policy.
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Every Student Succeeds Act: Pennsylvania Consolidated State Plan
This state plan provides more comprehensive information regarding regulations related to parent and family
engagement.

Key Considerations

Many educators can recite experiences in which they have tried to design parent/family engagement events but often
leave with feelings that the events were not as successful as they had hoped, School leaders often express their
feelings that "nothing works.” Achieving high levels of high-guality parent/family engagement is not necessarily easy
and it does not necessarily happen naturally. It takes sustained commitment from all schoo! personnel and requires
collaboration with parents and families.

There are many known reasons as to why parent/family engagement is challenging, particularly for parents/families of
ELs — demanding and varying scheduies and family commitments; limited access to reliable transportation; emerging
technology skills or limited access to the kinds of technology used by schools; cultural differences in expectations
about parent/family engagement and school procedures; and/or overcoming language barriers that limit teachers'

and parents’/families’ abilities to communicate directly, among others. None of the challenges faced, however, should
be perceived as the parent or guardian not caring for their child’s education or academic achievement. Engaging in
inquiry when these challenges arise requires us to ask why things are not working and make decisions about how to
overcome barriers. This process allows us to develop a deeper and more thorough understanding of the challenges
and to adapt our parent/family engagement programs and initiatives to be responsive to the local realities of teachers
and families to, ultimately, be more successful.

There are many factors and resources to consider when designing and implementing a high-quality parent/family
engagernent program. In this section, we outline some ideas and resources that LEAs may consider when creating
opportunities for families to engage with teachers, classes, and school activities.

Speaking from the Walls

School walls "talk” through the posters, signs, and bulletin boards that are posted on them. School leaders should
regularly conduct self-assessments by doing “school walk-throughs,” starting in the front of the buflding and moving
into the main lobby and main office before continuing into hallways, classrooms, and co-curricular spaces.

Ensuring that parents/families know where to park, how to enter the building, and procedures for signing in and
requesting assistance are all part of creating a welcoming family-friendly school environment that factiitates parent/
family engagement. Be sure that school signage, outside and inside the building, is posted in languages that parents
can understand.

Posters that articulate school rules, mottos, and other displays should be accessible to all students, parents, and
family members. Materials that are displayed on school walls are all part of the school’s symbolic curricuium and send
important implicit messages about what is valued. Having these materials posted in the languages of students and
families creates a sense of welcoming and belonging for those who represent other cultures and/or whose primary
language(s) are not English.
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interpretation and Translation Services

Parents/families of ELs whose primary language is not English may have challenges with one or more of the domains
of English language (speaking, listening, reading, and writing). Therefore, they may require language assistance in
order to access educational information and participate in the educational program of their child(ren).

In an ED Dear Colleague letter released on January 7, 2015, English Learner Students and Limited English Proficient
Parents, the Department outlines procedures for LEAs to determine who their EL parents are and what kinds of
language assistance are required for their meaningful participation in their child's education.

One element critical to effective family outreach is the provision of interpretation and translation services, as
mandated federally and articulated in PDE's BEC published July 2017 entitled Educating English Learners and in 22
Pa. Code §4.26. Language assistance must be provided to parents/families at no cost to the parent/family.

One resource to support LEAs in meeting the translation requirement is TransACT, which provides general and
Pennsylvania-specific documents for parents in multiple languages. Schools should have qualified staff members
who are able to provide language assistance to parents/families whose primary language is not English. When hiring
these paid or volunteer staff members, school leadership should consider the extent to which the prospective liaison
or paraprofessional is fully bilingual. Also consider the extent to which the prospective staff member is skiiled and
trained as an interpreter to engage in consecutive or simultaneous interpreting (orally) as well as skilled in translating

a varfety of written documents.
Care and Understanding Begin at the Main Office

Ensuring that your school has qualified interpreters and translators present is the first step in providing equitable
access to parents/families. Make sure your office support staff has the training and tools available to them to assist
parents and students who may arrive with questions about particular events, activities, school policies, and/or

procedures.

it might be helpful to create resource documents that can serve as quick-reference guides for bilingual liaisons

or paraprofessionals that include topics such as enroliment procedures (including students’ right to free public
education that prohibits LEAs from requesting information about immigration documentation status), ELD programs
and services, special education and other support services, grading and report cards, dress code, school discipline
procedures, field trips/special programs, extracurricular activities, parent organizations, state testing procedures and
interpreting scores (ACCESS for ELs®, PSSAs and Keystone Exams), and local community resources and services,

among many other possible topics.

Bilingual liaisons or paraprofessionals should have a quick-reference list of who to contact in the school, district, or
community to obtain more information about various topics if needed. The standard best practice is to not turn away a
family or student without thorough explanation and assurance of their understanding of the situation or need,

Accommodating Parents’ and Families’ Schedules

One of the most commonly stated challenges that affects attendance and participation at parent/family engagement
events is scheduling conflicts. Parents’ work schedules will vary and may represent a variety of possible work
arrangements, including regular daytime hours, shift rotations, 12-hour shifts, and occasional or regular nights

and weekends. In addition to work schedules, parents and families balance medical appointments, extracurricular
activities, religious activities, community obligations, etc., much in the same way as educators do. Transportation
and childcare can pose other challenges for parents and families who want to participate but do not have access to

reliable services.

It is unlikely that a singfe parent/family engagement event will accommodate every parent's/family member's
schedule. For this reason, announcements about upcoming events should be sent out with ample advance notice to
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allow parents/families to make necessary arrangements to ensure their attendance, and reminders should be sent as
the event date is approaching.

LEAs may want to think about creating more, not fess, opportunities for parents and families to engage with school
staff. Large-scale school-wide or district-wide events are beneficial, but can create challenges for participation (e.g. if
a teacher teaches at one buiiding but has a child who atiends another; if a parent has children in different grade levels
within the same building or in different buildings). Hosting school-wide events might also pose a challenge for staffing
ghould the school wish to hold multiple events throughout the year,

Dividing staff into smaller teams to host and lead various events might prove more beneficial than hosting a fewer
number of “all-hands-on-deck” largescale events. Hosting smaller-scale events, such as a monthly series of
informational forums organized around topics, may allow a few teachers with the respective expertise to staff each
event.

Regardless of how a school decides to organize its parent/family engagement programs, best practice is to vary the
days of the week, and times of day to try to accommodate as many different schedules as possible. Having a way to
disseminate information to those parents/families who were not able to attend is also an important way to ensure that
everyone has access o current information.

Partner with Community Organizations

Community organizations can be great resources for schools. Partnering with a community organization, such as a
community center that is centrally located in the community, offers educational programs, and has a multilingual staff
may add valuable resources to your program and facilitate increased attendance.

in partnership with one or more of these organizations, you might have access to the additional resources needed
to host a parent-teacher professional development workshop, monthly forum, or even run a parent/family resource
center that can be co-staffed on nights and weekends by educators and community leaders.

These organizations serve as a bridge between home and school, and they might offer a greater sense of familiarity
and comfort to parents/families of ELs who may be initially intimated to enter the school. The location, if centratly
located in the community, may offer transportation solutions if a local public transit runs a regular route nearby or the
facility is in walking distance to many families’ homes.

Design Assignments that Encourage Parent/Family Participation

Homework assignments are often intended to bridge school and home, yet many assignments are inaccessible to
parents/families of EL.s. Whether due to a language barrier, educational gap, mismatch in cultural knowledge, or other
factor, many homework assignments effectively foreclose parents/families of ELs from participating. Think of ways to
reorganize assignments to design real-life applications that invite parents’ funds of knowledge into the process.

For example, you might have students conduct oral interviews about a time when parents or family members
experienced something related to a particular topic of study (e.g. weather, travel and transportation, life cycle of a
plant or animal, supply and demand, force and motion, erosion, etc.) or have students practice math by gathering real-
world examples from parents or family members and solving them (e.g. “Tell me about a time when you had to use
multiplication to accomplish something” — like buying enough packs of paper plates for the number of guests attending
a party or determining the final price for an item that is on sale).
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Bring the Outside In

Help make ELs and their rich cultural, linguistic, and familtal backgrounds visible in your classroom by finding ways

to bring elements of home and out-of-school experiences into school. Consider inviting parents and family members
to come into the classroom to be guest speakers or co-presenters during an instructional unit. Ask ELs to bring in
artifacts that relate to a particular topic of study - a photo they take near their house, a clipping from a magazine or
newspaper, a picture book, a family photo, a souvenir from somewhere special, sayingsfidioms their family uses in the
primary language, song lyrics, a game, an award they received outside of school, etc. Try to include but go deeper

than the surface-level cuitural artifacts such as clothing, food, and holidays.

Host Adult and/or Family Classes

Whenever possible, host adult ESL classes, family literacy, GED and/or U.S. citizenship classes at your school.
Consider partnering with focal community organizations or universities who can conduct or co-conduct the classes.
Think about ways to design “learning encounters” in which parents/families and students engage in problem-solving
activities related to a content area together with the facilitation of a classroom teacher (e.g. family discovery nights

that involves a STEM investigation or literacy project).
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CHECKLIST 2: Facilitating Family and Community Engagement

cilitate a positive and welcoming school
environment for ELs and their parents/
' families.

MEASURE ASSESSMENT ACTION STATEMENTS
Actions for improvement
Measure 1: School staff (administrators, | [} Regularly I Sometimes Action{s):
teachers, support staff) receive ongoing | O Rarely 3 Never Staff:
diversity training to develop knowledge Timeline:
about other culiures and cross-cuitural
communication and collaboration.
Measure 2: School staff communicate (1 Regularly X Sometimes Action{s):
with parents and families in a language [ I Rarely O Never Staff:
they understand about student progress Timeline:
and school-based programs.
Measure 3: Signs, posters, bulle- I Regularly 3 Sometimes Actien(s):
tin boards and other displays in the {2 Rarely 3 Never Staff:
school's office, hallways, and other Timeline:
informal learning spaces are culturally
sensitive and represent the languages
of ELs.
Measure 4: Our school is prepared to 3 Always 1 Sometimes Action(s):
provide language assistance to parents | [} Rarely = Never Staff:
and families when they contact the Timeline:
school (in person or via phone or elec-
tronic communications).
Measure 5: Office staff, including bilin- | 0 Always 1 Sometimes - Action{s):
gual staff, are prepared to answer ques- | (1 Rarely O Never Staff:
tions about a vast array of educational  Timeline:
topics that parents/families may ask.
Measure 6: Our school offers a vari- [ Regularly (1 Sometimes Action(s):
ety of parent engagement programs 3 Rarely 2 Never Staff:
 throughout the year that are offered at Timeline:
varying times and days of the week to
try to accommodate parents’/families’
diverse work and family scheduies.
Measure 7. Parents and families are 01 Always 1 Sometimes Action(s):
invited visit classrooms to share their 3 Rarely 1 Never Staff:
knowledge and experiences and coliab- Timeline:
F orate with teachers. . 3
- Measure 8: Teachers design instruction | [J Always 1 Sometimes . Action(s):
' that encourages students to draw upon | [J Rarely I Never - Staff:
their cuttural and linguistic assets by | Thmeline:
- including a variety of culturally relevant
- materials and/or asking students to bringj
in materials from home,
Measure 9: Our school partners with 0 Always J Sometimes . Action{s}h
local community organizations to offer | (3 Rarely 3 Never - Staff:
- additional support services to parents/ Timeline:
families {e.g. parent engagement
programs, adult ESL/GED/clizenship
classes, etc.).
Measure 10: Our school leadership is 3 Always [} Sometimes | Action(s):
knowledgeable about strategies to fa- £ [ Rarely 3 Never  Staff:
Timeline:




Component 3: Recruiting and Training Qualified Teachers and Staff

“eachers are responsible for designing and delivering instruction and assessment for ELs, and their training and
qualifications are critical to student success, ELs represent a unique subgroup of students whose educational
needs differ from other populatio on for ELs.

Teachers of ELs include:

Content teachers. Content teachers teach academic content through language, content teachers are responsible
for modifying instruction and assessment to ensure that ELs at all proficiency levels have equitable access to the
same rigorous grade-level academic content and academic standards as non-ELs. To accomplish this, content
teachers need training in ELD strategies, including teaching strategies for making content accessible and instruction
comprehensible, and learning strategies that they can model for ELs to assist them in acquiring both content

knowledge and language simultanecusly.

ESL specialists. ESL specialists are responsible for implementing the ELD curriculum, which follows a tanguage-
centered instructional progression to facilitate an EL’s English language development. The ELD curriculum is driven
by the teaching of discreet linguistic points but those linguistic points should be contextualized in the appropriate
grade-level academic content. Thus, the ELD curriculum focuses on teaching language through content.

Support services specialists. An EL student may be eligible to receive support services in addition to ELD {e.g.
reading support, special education). Support specialists who teach ELs also need specialized training to ensure that
the support services they offer are appropriately modified to meet the needs of ELs.

All teachers need opportunities to develop knowledge about appropriately modifying and differentiating instruction
and assessment, fostering academic language development, teaching academic vocabulary, and valuing cultural
diversity.'® Although PDE mandates that all pre-service teachers complete three credits on the topic of instruction for
ELs during their university coursework, this amount of training is insufficient given the complexity of second language
acquisition. Thus, all teachers require ongoing professional learning opportunities to continue meeting the needs of

ElLs.

Pennsylvania Program Specialist: ESL Certificate

To be eligible for the Pennsylvania ESL Program Specialist Certificate, candidates must hold a Pennsylvania
Instructional | or Instructional Il Certification. Teachers may pursue the coursework to add the ESL ceriificate to their
credentials. Graduate coursework includes 15 credits as well as required field experiences.

it is important to note that, in Pennsylvania, a master’s degree or coursework in Teaching English to Speakers of
Other Languages (TESOL) is not sufficient enough to receive the ESL certificate. However, it may be credited towards

the required coursework.

ESL Program Specialist Certification
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To recruit and retain qualified teachers for ELs, LEAs must develop a commitment to serving all members of their
school community and facilitate increased awareness of the different cultures represented in their schools. In their
examination of successful implementation of EL instruction, researchers found that “...district and school leaders
strive[d] for alignment and coherence between their goals for EL instruction and support provided to classroom
teachers”.”” Recruiting and training qualified teachers of ELs requires three main types of activities:

* Actively recruiting educators and administrators who possess knowledge and skills related to designing and
implementing educationai programs for ELs

= Supporting teachers’ participation in ongoing professional learning opportunities

+ Providing curricular and instructional resources and support for teachers to continue advancing their instructional
competencies aligned with current knowledge and research in the field

Key Considerations
Recruiting Educators

Recruiting educators who possess knowledge and skills related to the education of ELs is a great starting point for
building district and school capacity for supporting the academic success of ELs. Things to consider when recruiting
new educators:

Relevant coursework. Review the formal coursework that candidates have completed in obtaining their education
degree and certification(s).

Fieldwork and experience, Review candidates’ college fieldwork or job experiences (paid and/or volunteer) and note
any that may have provided them with opportunities fo work with ELs and/or teachers of ELs.

Interview. Ask candidates to describe their formal and informal training and experiences that relate to the education
of ELs. Provide a few real-life scenarios of challenges that your district/school might be facing and ask them to share
their ideas about how to navigate those challenges. Finally, you might ask what professional learning opportunities
the candidates would like to be offered in order to further develop their professional knowledge and skills related to
teaching ELs.

Designing Professional Learning Opportunities

School-Wide Professional Development Plan/Act 48

Incorporate required and optional choices for trainings related to the education of ELs. Training should consider
culturally appropriate instructional practices, diversity, parent/family communication and engagement, instructional
strategies, and other relevant topics based on your district's or school's student population and experiences. Consider
tiered professional development that will relate and be of interest to faculty and staff with varying levels of experience
in working with ELs.

For professional teaching staff, training should include both educators with LIEP implementation experience and
content-area teachers. Also consider including paraprofessionals, support staff, and other members of the school
team such as lunchroom and maintenance/custodial staff.

English Learner Tool Kit for State and Local Education Agencies

This helpful resource by OELA, provides a set of criteria to judge the quality of effective professional development for
teachers of ELs.
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“Continuous Instructional Improvement” and Collaborative Action Research
Program implementation works best when schools can collect timely information, or data, about instructional practices
and then use it to guide decisions throughout the implementation process. The same approach holds true when

implementing the LEA's LIEP.

Educators, and most individuals, may learn the best when they are active in developing their own knowledge.
NCELA’s 2008 report on building teacher capacity for EL instruction emphasizes this point, stating, effective programs
have a “strong focus on the critical analysis and interpretation of research and data by educators themselves”.1®

Principals can convene teachers to help them collaborate and share teaching methods on a regular basis, Consider
Action Research as a possibility for school-wide or team-based collaboration, and/or individual teacher growth,

The Center for Schools and Communities, in conjunction with PDE, hosts the Data Analysis and Support Academy
{DASA) to provide educators with a professional learning opportunity to engage in action research that is supported
by experts in research and evajuation and EL education,

Learrs more about DASA

Other professional learning opportunities related to action research and data-driven decision-making that are available
annually through PDE in partnership with the Center for Schools and Communities include the PDE Data Summit and
the Facilitating English Learner Success through Action Research workshop.

Information about these and other professional learning opportunities is included in the professional learning
opportunities calendar,

Providing Educational Resources and Desighing Instruction and Assessment

Providing professional learning opportunities is not enough. In fact, teachers will likely struggle to implement their
learning from professional development workshops if they lack the necessary resources or administrator support to
do so. Providing professional learning is only the first step; assisting educators to take up that learning and “put it
into practice” after completing the professional development is often the harder and more intensive component of

professional development.

Elfers et al.”” found that schools were successful with ELs when the district sought integrated and systematic ways
to support their teachers. This kind of coordinated leadership facilitates a shared vision and fosters a culture of
collaboration and shared responsibility for professional learning.
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Foster Professional Learning Communities (PLCs)

Create a school process for how professional learning gets shared among colleagues and administrators. PLCs offer
educators an opportunity to support each other while they are implementing new instructional practices. Celebrate the
work of educators who take up their learning and design innovative practices in their classrooms, Consider starting
each faculty meeting by highlighting the work of a teacher. Introduce the teacher by providing some context as to what
innovative work the teachers is undertaking and then ask that teacher to share what he/she is doing and what he/

she is learning as a result. You might also consider creating a list of faculty and staff at your school and/or in the local
community who have advanced knowledge and skiils in various topics (e.g. technology, differentiation, linguistics,
social-emotional learning, bilingual education) so that other educators know who to reach out to for support.

Requesting Resources and Support

As new knowledge is introduced in the field, new instructional approaches that require different resources come to
our attention. Provide educators with a process for requesting resources and support when they want to try out new
approaches or strategies in their classrooms. Ask them to periodically report on what they are doing, how it is going,
and what they are learning.

Assessing Your Instructional Materials

ELs need eqguitable access to the same challenging curricula as non-ELs.*® Review your textbook series in each
content area to evaluate the extent to which their content includes scaffolds and modifications for ELs at different
proficiency levels and provides resources for teachers of ELs. Closely analyze the texts for cultural relevancy and
sensitivity. Also consider your teachers' access to high-quality linguistically and culturally relevant supplemental
materials in their classrooms for use in everyday instruction. See that the school library has a bilinguai section as well
as a selection of high-quality culturally diverse books (Lee & Low Books is the largest multicultural book publisher in
the United States). Check o see that the art room has a diverse representation of artists and artwork from around
the world. Think critically about pictures, posters, bulletin board designs, and banners that are posted in formal and
informal learning spaces, such as the gymnasium, auditorium, hallways, bathrooms, and other staff offices 1o ensure
that the messages are culturally affirming and that the language and content are representative of your student body.

Creating a Resource inventory

Compile a list of instructional materiais and resources that are dispersed among classrooms and learning spaces
throughout the building. This aliows teachers to look up what materials and resources the school already has and
share resources with one another.

incorporating Technology

Recent software and apps may be beneficial to teachers as they plan and adapt lessons for ELs. For example, one
study found that teachers’ linguistic knowledge and awareness increased using a professional development software
application.? Principals should explore different software options to aid their instructional staff in providing instruction
to El.s. Technology is a learning tool as well as teaching tool. Utifize apps and online platforms that allow students

to engage in interactive virtual learning spaces while providing appropriate instruction and access to ELs to develop
technology skills necessary for success in the 21st century.

Differentiating Instruction

Pennsylvania has developed a resource to assist teachers in planning instruction for ELs. The Pennsylvania EL
Differentiation Tool is a dynamic, interactive web-based resource for modifying classroom content to meet the
educational needs of ELs. Supporting the age-appropriate development of differentiated language activities, this
online tool connects the Pennsylvania English Language Development Standards framework with Pennsylvania’s
Core and Academic Standards.
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CHECKLIST 3: Recruiting and Training Qualified Faculty and Staff

MEASLURE ASSESSMENT ACTION STATEMENTS
Actions for improvement
leasure 1: Content teachers receive 1 Regularly 1 Sometimes Action{sh
rormal professional development related | (1 Rarely 2 Never Staff:
to differentiating instruction and assess- Timeline:
ment for ELs.
Measure 2; Our school-based profes- [ Always 1 Sometimes Action(s):
sional development programs include | 0 Rarely O Never Staff:
specific topics related to the education Timeline:
of ELs.
Measure 3: Our hiring committee con- [0 Always X Sometimes Action(s):
siders prospective teachers’ relevant I Rarely 3 Never Staff;
coursework and fieldwork/employment Timeline:
experiences related to teaching ELs in
hiring decisions,
Measure 4: We ask guestions that are 1 Always I Sometimes Action(s):
specifically related to the education of Q Rarely [ Never Staff:
ELs when we interview prospective ad- Timeline:
ministrators, teachers, and support staiff.
Measure 5: The education of Els is a L3 Always O Sometimes Action(s):
topic that is included in the profession- [ Rarely ¥ Never Staff:
al development programs for school Timeline:
administrators.
Measure 6; Teachers are able to access | [ Regularly LI Sometimes Action(s}:
1ew materials and resources neces- [ Rarely J Never Staff:
ary for implementing new instructional Timeline:
practices,
Measure 7; Teachers engage in action [[J Regularly O Sometimes Action(s):
research in their classrooms and in col- | I Rarely 2 Never Staff:
laboration with one another to continue Timeline:
their own professional iearning and
development.
Measure 8: Our teachers know who on | [0 Regularly 2 Sometimes Action(s):
staff and in the community can serve as | Li Rarely 0 Never Staff:
a knowledgeable resource for them on Timeline:
a variety of topics related to EL educa-
tion, and our teachers reach out to these
colleagues for support.
Measure 9: Faculty and staff review [ Regularly 0 Sometimes Action(s):
instructional materials and resources 0 Rarely 3 Never Staff
to ensure they are aligned to current Timeline:
research, culturally relevant, and ade-
quate for ELs at all proficiency levels.
Measure 10; Content teachers review 1 Regularly [ Sometimes Action{s):
their plans for instruction and assess- [} Rarely L3 Never Staff:
ment to ensure that they include ap- Timeline:
propriate and necessary scaffolds and
modifications for ELs at all proficiency
‘avels,
easure 11; Classroom instruction and | O Always 1 Sometimes Action(s}):
. assessment is designed with multiple Q1 Rarely 1 Never Staff:
Timeline:

maodalities and incorporates educational
technology.




Component 4: Facilitating Collaboration

"he teachers on staff in your building collectively represent an enormous amount of knowledge and experience.
Collaborative environments capitalize on this knowledge and build staff capacity by facilitating a culture of
knowledge and resource sharing. Research indicates that positive gains in student achievement result when
teachers engage in collaborative teams, particularly when collaboration about assessment occurs.?!

EL students benefit from the improved dynamics that collaboration offers when teachers pair together to develop and
deliver curriculum and instruction. For instance, co-teaching partners can identify aspects of curriculum and instruction
that might prove challenging for ELs and why. Then, teachers work together to design modifications and introduce
appropriate scaifolds, such as deciding which grouping practices are best in a particular classroom.2

it is important to make a distinction between “working together” and collaboration. in “working together” scenarios,
teachers will often hand off materials, such as vocabulary lists, or share overviews of topics and instructional
activities. In collaboration, teachers design instruction together by engaging in discussion and decision-making around
instructional activities, materials, assessments, and supports and modifications.

£SL specialists have advanced and specialized knowledge of language systems and language functions while content
teachers have advanced and specialized knowledge of their academic content. In collaborative models, content
teachers gain access to the expertise of ESL specialists and utilize that expertise to inform instructional design and
vice versa. The goal is not that content teachers assume the role of ESL specialists or vice versa, but that instruction
by both teachers is infarmed by the other.

Collaboration can take many forms, and choosing a particular collaborative model for your school is a decision that
has to take into account your unique contextual factors; what "works” in one school may not “work” in another.

Research indicates that collaborative models range from one teach, one assist where one teacher assumes the lead
role and the other acts more like a classroom aide® 1o co-teaching in which both teachers are equal partners in the
instructional design and delivery of content.?® Research also indicates that the one teach, one assist model is the least
effective and offers further guidance on the characteristics of successful models.?

For collaboration and co-teaching to be effective, both ESL specialists and content teachers must be deliberate about
their practice and share the responsibility of student leaming.? Davison® argues that collaborating teachers must
first negotiate a shared understanding of each other’s work, clearly define roles and expertise, and commit to a co-
planning structure before they can successfully co-design instruction.

Administrator support for this work is essential. Co-planning requires a time and effort commitment on behalf of the
collaborating teachers and is less likely to be sustained without ongoing administrator support.2®
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Key Considerations
Factors to consider when designing collaborative teams include:

Provide time for co-planning. The schedules in elementary and secondary schools are incredibly complex, so
making time for collaboration is challenging and may require some creative problem-solving. Nonetheless, time is
essential for effective collaboration. When administrators make time for collaboration, they also demonstrate their

commitment to high-quality ELD program implementation.'®

Make collaborative roles clear. Collaboration is not common sense, and teachers are often uncertain about where
to start and how to define roles, especially if they are new to co-planning and/or co-teaching, Principals can lead
the work by helping fo define roles, facilitate an understanding of each other’s individual work, and help the group
articulate a shared vision for what collaboration will look like in practice and how they will get there.

Set clear goals. Like any other program, support, or intervention, making goals clear to stakeholders is essential.
The planning process requires the team to define timely, practical, measurable, and attainable outcome measures
and be specific about the kinds of supports and activities that will facilitate achieving those goals. Consider writing
a logic model to guide planning and implementation. (For example, see The Use of L.ogic Models by Community-
Based Initiatives — Evaluation and Program Planning.?®) When goals are written carefully, and co-developed with

stakeholders, success is more likely.

Honor teacher autonomy. Teachers are the critical implementers of any school reform. Teachers possess rich and
detailed knowledge informed by the theories they have formally studied during teacher preparation and their practical
experience working with students in classrooms. The work they do directly impacts ELs, and principals can empower
teachers to spearhead instructional solutions by providing ongoing encouragement, guidance, and support as
teachers engage in innovative instructional practices.

Finally, Dove and Honigsfeld2:¢%) provide a framework to organize different elements of collaboration. By identifying
participants, making the purpose of collaboration clear, clarifying deadlines and logistics, and identifying resources,
administrators can effectively orchestrate collaboration.

Framework for Ongeing Collaboration

Step 1: Identify Participants Step 3: Establish Required Time Frame and
«  Grade level teams Scheduling Logistics
+ Content area teams « Before or after school
+ interdisciplinary teams » Scheduled congruence pericd
« Lunchtime
Step 2: Set the Purpose * Online
» Data review
» |esson planning Step 4: Determine Needed Resources
« Material adaptation «  Shared vaiues
+ Reflection = Supported leadership
+  Studentiearning = Protocois for conversation

= Study of specific content
= Sharing strategies and best practices
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CHECKILIST 4; Facilitating Collaboration

- about instructional practices.

MEASURE I ASSESSMENT ACTION STATEMENTS
Actions for improvement
Measure 1: Our current model of 2 Co-teaching Action(s):
collaboration looks most like: ¥ Regular co-designing of instruction S_taff:.
and assessment Timeline:
(I One teach, one assist
[ Exchange of some content, mostly
vocabulary
J Content teachers and ESL. specialists
rarely or never collaborate
Measure 2: Teachers are given dedicat- | (I Regularly 2 Sometimes Action(s):
ad time for co-planning. 1 Rarely J Never Staff:
Timeline:
Measure 3: Content teachers and ESL  { O Regularly O Sometimes Action(s):
specialists meet to design instructional | O Rarely 3 Never Staff:
supports, modifications, and accommo- Timeline:
dations for their ELs.
Measure 4. Our administrators set 0J Always 2 Sometimes Action{s}):
clear guidelines for collaboration and [J Rarely X Never Staff:
assist faculty in defining clear roles and Timeline:
expectations.
Measure 5: Our collaborative efforts are | [ Always LJ Sometimes Action{s):
guided by clear goals. L1 Rarely T Never Staff;
; Timeline:
F Measure 8; Teachers are given the I Always It Sometimes - Action(s}):
- professional autonomy to engage in ) Rarely 2 Never : Staff;
innovative instructional practices and |  Timeline:
| are supported through the process by
. administrators,
Measure 7: Our collaborative teams col- | [} Always 2 Sometimes . Action(s):
 lect and analyze data to make decisions | (¥ Rarely i Never | Staff:
- Timeline:




Evaluating Principals’ Plans for EL Learning

Meeting the needs of ELs to ensure that they achieve academic success on par with their non-EL peers is a priority,
and program improvement is an ongoing process. As policies, programs, student demographics, and faculty and
staff rosters continue to evolve, program design and implementation requires regular assessment and evaluation to
determine ways to strengthen and improve efforts.

Evaluation helps schools understand the status and outcomes of their efforts, Formative evaluation helps provide
monitoring data about program components, how frequently they are used, and how staff react to them. Summative
evaluation measures outcomes directly related to interventions. Outcomes should be "SMART" — specific,
measureable, attainable, relevant, and timely. By collecting formative and summative data, principals can make more
rapid and informed decisions about the efficacy of programs and initiatives designed to support ELs.

The strategies and checklists provided in this guide can serve as basic formative evaluations of & school's efforts

to assist ELs. The checkiists could be used every few months to gauge changes and improvements in how you are
building processes to assist ELs and should initiate discussions among stakeholders about what you are finding and
what changes could strengthen and improve the program. Itis important to know that summative evaluation should
occur only following a series of formative evaluation over an appropriate period of time so as to accurately capture the
efficacy of instructional mechanisms that are in place through the educational program for ELs.

Conciusion

American schools have a strong history of innovation related to meeting the educational needs of the ever-evolving
diverse popuiations that comprise our educational system. Like public schools in the 1920s that accepted thousands
of immigrants from Europe, schools in Pennsylvania in the 21st century are receiving thousands of children from
other parts of the world. ELs represent an important population in our state’s and nation’s future, and our educational
commitment to ensure their academic and social success remains a top priority.

Effective educational programs for ELs are multifaceted and designing and implementing those programs can seem
overwhelming. Intentionally focusing on the components and features of each of the various components of the
program allows administrators to self-assess what pieces of the foundation are already in place and where there are

opportunities to strengthen that foundation.

The points to consider and checklists throughout this guide are meant to help support administrators through an
ongoing assessment, design, and implementation cycle in a way that focuses on individual components of the more
comprehensive program. Strength in each component facilitates a more powerful and effective holistic program,
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Assessment — ACCESS for ELLs®, PSSA, Keystone, Project-Based
BEC: Education English Learners

Data Systems - PIMS, ELRS, eMetric, eGrants
Educating English Learners in Pennsylvania (FDE)
English Learner Too! Kit (U.S. Department of Education)
ELL QOvertays

ESL Portal

Guidance for Parent Right to Refuse the LIEP

The Language Instruction Educational Program (LIEP)
Reclassification, Monitoring, and Redesignation of ELs
Screening, tdentification, and Placement

Testing Information; Accommodations

Title 11l Supplemental Program

WIDA
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CHECKLIST 1: Complying with State Regulations

MEASURE ASSESSMENT

ACTION STATEMENTS
Actions for improverment

from PDE.

Aeasure 1: School staff (administrators, [ All - Some Action(s):
teachers, support staff) are knowledge- 13 Few I None Staff:
able about the current state regulations Timeline:
that govern EL education.

Measure 2: Our schooi leadership L1 Regularly T3 Sometimes Action(s):
disseminates new information about EL {0 Rarely & Never Staftf:
education when it becomes available Timeline:

Measure 3: Our ESL specialist is 2T A ] Some

involved in the enroilment process for 2 Few [ None

new ElLs who will attend our schooi. Timeline;

Measure 4: When new ELs are as-  Always 0 Sometimes Action(s):

signed to our school, all teachers and 0 Rarely 2 Never Staff:

specialists receive detailed English Timeline:

proficiency information about each of

their ELs,

Measure 5: Parents are informed about §{ Always O Sometimes Action{s):

the ELD program, including the sched- | (O Rarely i Never Staff:

ule and curriculum, within the required Timeline:

timeframe for notifying parents and in a

language they understand.

Vieasure 6: Parents are informed about { (O Always L Sometimes Action(s):
reir right to refuse some or all ELD 2 Rarely J Never Staff:

Timeline:

-upport services as well as their right to
E reinstate ELD support services,

Measure 7: ELs at all proficiency levels ] All I Some
1-5 receive daily ELD instruction. 1 Few J None
Timeline;
Measure 8: Our teachers and staff are (1 Always O Sometimes Action{s}:
knowledgeable about our LIEP, the the- | Rarely L1 Never Staff.
ory it is based on, and what actions and Timeline:
resources are required to implement it
effectively.
Measure 9: Instruction in the LIEP 3 Always 3 Sometimes Action{s):
attends to both ELD and the develop- | O Rarely LI Never Staff:
ment of grade-level academic content Timeline:
knowledge.
Measure 10: Conitent teachers mod- 1 Always 1 Sometimes Action{s):
ify or differentiate content classroom LI Rarely 1 Never Staff:
instruction to be accessibie to ELs at all Timeline:
proficiency levels.
Measure 11: Our teachers meet to dis- [0 Always O Sometimes Action(s):
cuss the processes and criteria in place ) Rarely 1 Never Staff;
‘0 menitor ELs in both their mastery Timeline:
f grade-level academic content and
Aglish language development.

Measure 12: Content teachers and ESL } 0 Always U Sometimes Action(s}):
Specialists collaborate to complete the |11 Rarely A Never Staff:

Timeline;

reclassification rubrics for ELs.




CHECKLIST 2: Facilitating Family and Community Engagement

cilitate a positive and welcoming school
environment for ELs and their parents/

families.

MEASURE ASSESSMENT ACTION STATEMENTS
Actions for improvement
Measure 1: School staff (administrators, | O Regularly (3 Sometimes Action(s}):
teachers, support staff) receive ongoing | & Rarely 0 Never Staff:
diversity training io develop knowledge Timeline:
about other cultures and cross-cultural
communication and collahoration.
Measure 2: School staff communicate | 1 Regularly 1 Sometimes Action(sh
with parents and families in a language | [l Rarely J Never Staff:
they understand about student progress Timeline:
and school-based programs.
Measure 3. Signs, posters, bulle- 3 Regularly J Sometimes Action(s}):
tin boards and other displays in the 3 Rarely 1 Never Staff:
school's office, hallways, and other Timeline:
informal learning spaces are culturally
sensitive and represent the languages
of ELs.
Measure 4: Our school is prepared to LI Always X Sometimes Action(s):
provide language assistance to parents | Rarely 0 Never Staft:
and familles when they contact the Timeline:
school {in person or via phone or elec-
tronic communications).
Measure 5: Office staff, including bilin- ¢ (1 Always 1 Sometimes Action(s}):
gual staff, are prepared to answer ques- | 1 Rarely 1 Never Staff:
tions about a vast array of educational  Timeline:
topics that parents/families may ask.
Measure 6: Our school offers a vari- LI Regularly Lt Sometimes Action(s):
ety of parent engagement programs U Rarely ¥ Never Staff:
throughout the year that are offered at Timeline:
varying times and days of the week to :
 try to accommodate parents’/families’
diverse work and family schedules.
Measure 7: Parents and families are 2 Always X Sometimes Action(s):
invited visit classrooms to share their [ Rareiy L1 Never | Staff:
knowledge and experiences and collab- Timeline:
orate with teachers.
Measure 8: Teachers design instruction ¢ [ Always ¥ Sometimes Action(s):
that encourages students to draw upon | O Rarely X Never Staff:
their eultural and linguistic assets by Timeline:
including a variety of culturally relevant
| materials and/or asking students to bring
in materials from home.
: Measure 9: Our school partners with X Always I Sometimes Action(s):
- local community organizations to offer U Rarely 2 Never Staff:
additional support services o parents/ Timeline:
: families (e.g. parent engagement
programs, adult ESL/GED/citizenship
classes, etc.).
Measure 10: Our school leadership is (1 Always 1 Sometimes Action(s):
: knowledgeable about strategies to fa- [0 Rarely Q Never Staff:
Timeline:




CHECKLIST 3: Recruiting and Training Qualified Faculty and Staff

MEASURE ASSESSMENT ACTION STATEMENTS
Agtions for improvement
leasure 1: Content teachers receive LI Regularly 1 Sometimes Action(s):
iormal professional development related | O Rarely 2 Never Staff:
to differentiating instruction and assess- Timeline:
ment for ELs.
Measure 2. Our school-based profes- 0 Always 3 Sometimes Action(s):
sional development programs include 4 Rarely J Never Staff:
specific topics related to the education Timeline:
of ELs.
Measure 3: Our hiring committee con- 0 Always 1 Sometimes Action(s}:
siders prospective teachers’ relevant 1 Rarely I Never Staff;
coursework and fieldwork/employment Timeline:
experiences related to teaching ELs in
hiring decisions.
Measure 4: We ask questions thatare [ Always LI Sometimes Action{s):
specifically related fo the education of | Rarely J Never Staff:
ELs when we interview prospective ad- Timeline:
ministrators, teachers, and support staff.
Measure 5: The education of ELs is a L1 Always 3 Sometimes Action(s):
topic that is included in the profession- [ Rarely 2 Never Staff:
al development programs for school Timeline:
administrators,
Measure 6; Teachers are able to access | [} Regularly id Sometimes Action(s);
)ew materials and resources neces- 1 Rarely I Never Staff:
wry for implementing new instructional Timeline:
practices,
Measure 7: Teachers engage in action 10 Regularly 1 Sometimes Action(s):
research in their classrooms and in col- | I Rarely i3 Never Staff.
laboration with one another to continue Timeline:
their own professional learning and
development,
Measure 8; Our teachers know whoon [J Reguiarly 2 Sometimes Action{s}):
staff and in the community can serve as | (1 Rarely L Never Staff:
a knowledgeable resource for them on Timeline:
a variety of topics related to EL educa-
tion, and our teachers reach out to these
colleagues for support,
Measure 9: Faculty and staff review O Regularly 2 Sometimes Action(s}):
instructional materials and resources (J Rarely X Never Staff;
to ensure they are aligned to current  Timeline:
research, culiurally relevant, and ade- '
quate for ELs at alf proficiency levels,
Measure 10: Content teachers review [ Regularly 2 Sometimes Action(s):
their plans for instruction and assess- | 1 Rarely L1 Never Staff:
ment to ensure that they include ap- Timeline:
propriate and necessary scaffolds and
modifications for ELs at all proficiency
2vels,
zasure 11: Classroom instruction and £ 3 Always [ Sometimes Action{s):
~ssessment is designed with multiple £} Rarely 3 Never Staff:
Timeline:

F modalities and incorporates educational
technology.




CHECKLIST 4: Facilitating Collaboration

' about instructional practices.

MEASURE ASSESSMENT ACTION STATEMENTS
Actions {or improvement
Measure 1: Qur current model of 3 Co-teaching Action(s):
collaboration looks most like: [ Regular co-designing of instruction S?aﬁ:_
and assessment Timeline:
[ One teach, one assist
[J Exchange of some content, mostly
vocabulary
LI Content teachers and ESL specialists
rarely or never collaborate
Measure 2: Teachers are given dedicat- { ) Regularly d Sometimes Action(s}):
ed time for co-planning. L1 Rarely 3 Never Staff:
Timeline:
Measure 3: Content teachers and ESL | 0 Regularly 3 Sometimes Action(s):
specialists meet to design instructional | I3 Rarely X Never Staff:
supports, modifications, and accommo- Timeline:
dations for their ELs.
Measure 4: Our administrators set 0 Always X Sometimes Action{s):
clear guidelines for collaboration and [ Rarely 0 Never Staff:
assist faculty in defining clear roles and Timeline:
expectations.
Measure 5: Our collaborative efforts are | [ Always [J Sometimes Action{s):
guided by clear goals. Li Rarely L2 Never Staff:
_ Timeline:
' Measure 6: Teachers are given the 0 Always X Sometimes Action(s):
| professional autonomy to engage in X Rarely I Never Staff:
| innovative instructional practices and Timeline:
- are supported through the process by
' administraiors,
- Measure 7: Our collaborative teams col- | (2 Always ) Sametimes Action(s}:
' lect and analyze data to make decisions | Rarely i Never - Staff:
Timeline:
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Information for Limited English Proficient (LEP) Parents and Guardians and
for Schools and School Districts that Communicate with Them

This fact sheet answers common questions about the rights of parents and guardians who do
not speak, listen, read, or write English proficiently because it is not their primary language.

Must my child’s school provide information to me in a language I can understand?

Yes, Schools must communicate information to limited English proficient parents in a
language they can understand about any program, service, or activity that is called to the
attention of parents who are proficient in English. This includes, but is not limited to,
information related to:

& registration and enrollment in school and grievance procedures and notices of
school programs nondiscrimination

language assistance programs parent handbooks
report cards gifted and talented programs
student discipline policies and procedures magnet and charter schools

special education and related services, and requests for parent permission for
meetings to discuss special education student participation in school activities

e parent-teacher conferences

]
o 9 o o

Must a school provide language assistance if I request it even if my child is proficient in
English and I am somewhat proficient in English?

Yes. Schools must respond to a parent’s request for language assistance and remember that
parents can be limited English proficient even if their child is proficient in English.

May my child’s school ask my child, other students, or untrained school staff to translate
or interpret for me?

No. Schools must provide translation or interpretation from appropriate and competent
individuals and may not rely on or ask students, siblings, friends, or untrained school staff to
translate or interpret for parents.

What information should I expect from the school if my child is an Englishk learner?

When your child enrolls, you should receive a home language survey or similar form to fill out
that helps the school identify potential English learners, who are eligible for language
assistance services. If your child is identified as an English learner, the school must notify you
in writing within 30 days of the school year starting with information about your child’s
English language proficiency level, programs and services available to meet your child’s
educational needs, and your right to opt your child out of a program or particular services for
English learners. For more information about the rights of English learners, visit
http://www2.ed.gov/about/offices/list/ocr/docs/dcl-factsheet-el-students-201501.pdf.
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ol
What type of processes can school districts use to identify limited English
proficient parents?

o School districts must develop and implement a process for determining whether
parents are limited English proficient and identifying their language needs.

o The process should be designed to identify all limited English proficient parents,
including parents and guardians whose primary language is not common in the district
or whose children are proficient in English.

» A school district may, for example, use a home language survey, to inquire whether a
parent requires oral and/or written communication in a language other than English.

¢ The school’s initial inquiry should, of course, be translated into languages that are
common in the school and surrounding community so that that the inquiry is designed
to reach parents in a language they are likely to understand.

What steps must school districts take to provide effective language assistance to LEF
parenis?

 School districts must provide effective language assistance to limited English proficient
parents, such as by offering translated materials or a language interpreter. Language
assistance must be free and provided by appropriate and competent staff, or through
appropriate and competent outside resources.

° School districts should ensure that interpreters and translators have knowledge in both
languages of any specialized terms or concepts to be used in the communication at
issue, and are trained on the role of an interpreter and translator, the ethics of
interpreting and translating, and the need to maintain confidentiality.

e Itis not sufficient for the staff merely to be bilingual, For example, a staff member who
is bilingual may be able to communicate directly with limited English proficient parents
in a different language, but may not be competent to interpret in and out of that
language, or to translate documents.

What can I do if I have questions, want additional information, or believe a school is not
complying with these requirements?

e You may visit the website of the U.S. Department of Education’s Office for Civil Rights
(OCR) at www.ed.gov/ocr or contact OCR at (800) 421-3481 (TDD: 800-877-8339) or at
ocr@ed.gov. For more information about filing a complaint, visit
www.ed.gov/ocr/complaintintrg.html.

e You may visit the website of the U.S. Department of Justice’s Civil Rights Division at

www.justice.gov/crt/about/edu/ or contact DOJ at (877) 292-3804 or at
education@usdoj.gov. For more information about filing a complaint, visit

www.justice.gov/crt/complaint/#three,

¢ For more information about school districts’ obligations to English learner students and
limited English proficient parents, additional GCR guidance is available at
http://www?2.ed.gov/about/offices/list/ocr/ellresources.html.
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Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

ESL LETTER TO CROSSING GUARDS

Dear Crossing Guards:

This letter is to make you aware that we have students in the Ambridge Area School
District who are English Language Learners. These students have come to us from other
countries and may not speak English fluently, so we would like you to be aware that they may
need a little extra assistance. It is important that we maintain the appropriate interaction with all
of our English Language Learners and their families.

Please be aware that these students may be unsure of where to cross the street or how to
get to the school entrance. If the student seems confused, please take the time to help them out. If
at all possible, assign a student buddy to help them get across the street and into the school
safely.

Thank you for your attention to this matter.

Sincerely yours,

Superintendent of Schools



Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

ESL LETTER TO CUSTODIANS

Dear Custodians:

This letter is to make you aware that we have students in the Ambridge Area School
District who are English Language Learners. These students have come to us from other
countries and may not speak English fluently, so we would like you to be aware that they may
need a little extra assistance. It is important that we maintain the appropriate interaction with all
of our English Language Learners and their families.

Please be aware that these students may not be familiar with all aspects of the school’s
rules and regulations. If the student seems confused or unsure of what you are saying to them,
please take a moment to explain using words they are better able to understand. If they become
unsure of where they are within the school, please escort them to where they are going or explain
so that they arrive there in a timely manner,

It is also important to note that the parents may be unaware of certain policies and
procedures within the District. If the parent comes to school and needs assistance, please be
patient and either help them or contact someone who can.

Thank you for your attention to this matter.

Sincerely yours,

Superintendent of Schools



Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

ESL LETTER TO NUTRITIONAL SERVICES

Dear Nutritional Services:

This letter is to make you aware that we have students in the Ambridge Area School
District who are English Language Learners. These students have come to us from other
countries and may not speak English fluently, so we would like you to be aware that they may
need a little extra assistance. It is important that we maintain the appropriate interaction with all
of our English Language Learners and their families.

Please be aware that these students may not be familiar with the breakfast/lunch process,
s0 it will be important to explain the process to them and answer any questions as they arise. It is
also important to mode] or explain certain lunchroom procedures.

Thank you for your attention to this matter.

Sincerely yours,

Superintendent of Schools



Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

ESL LETTER TO SECRETARIES

Dear Secretaries:

This letter is to make you aware that we have students in the Ambridge Area School

District who are English Language Learners. These students have come to us from other
countries and may not speak English fluently, so we would like you to be aware that they may
need a little extra assistance. It is important that we maintain the appropriate interaction with all
of our English Language Learners and their families.

Enrollment Procedures:

All students/parents must complete the Home Langunage Survey

If anything other than English is indicated, please copy and forward to the ESL district
coordinator and the ESL teacher(s).

Be sure to file all original Home Language Surveys in the student’s permanent file

If you are having difficulty communicating, please be patient and contact the ESL district
coordinator and/or the ESL teacher(s) to help secure an interpreter.

Please note, English Language Learners must be accepted into the school with a local
address and immunization records. You cannot ask for proof of address, Social Security
Card, or Birth Certificate.

On the first day of school, please ask the ESL teacher(s) to walk the child to each teacher,
introduce the student and use the correct pronunciation of the child’s name.

Thank you for your attention to this matter.

Sincerely yours,

Superintendent of Schools



Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

ESL LETTER TO SECURITY GUARDS

Dear Security Guards:

This letter is to make you aware that we have students in the Ambridge Area School
District who are English Language Learners. These students have come to us from other
countries and may not speak English fluently, so we would like you to be aware that they may
need a little extra assistance. It is important that we maintain the appropriate interaction with all
of our English Language Learners and their families.

Please be aware that these students may not be familiar with all aspects of the school’s
rules and regulations. If the student seems confused or unsure of what you are saying to them,
please take a moment to explain using words they are better able to understand. If they become
unsure of where they are within the school, please escort them to where they are going or explain
so that they arrive there in a timely manner.

It is also important to note that the parents may be unaware of certain policies and
procedures within the District. If the parent comes to school and needs assistance, please be
patient and either help them or contact someone who can.

Thank you for your attention to this matter.

Sincerely yours,

Superintendent of Schools



Ambridge Area School District
909 Duss Avenue, Ambridge, PA 15003

ESL LETTER TO THE BUS COMPANY

Dear Bus Garage:

This letter is to make you aware that we have students in the Ambridge Area School
District who are English Language Learners. These students have come to us from other
countries and may not speak English fluently, so we would like you to be aware that they may
need a little extra assistance. It is important that we maintain the appropriate interaction with all
of our English Language Learners and their families.

Please be aware that these students may be unsure of where to catch their bus and what
time they are to be picked up in the morning and/or dropped off in the afternoon. If the student
seems confused, please take the time to help them out. If at all possible, assign a student buddy
to help them become acquainted with the bus schedule. They may also be unaware of the rules
and regulations of riding on a school bus. If the student seems confused or unsure of what you
are saying to them, please take a moment to explain using words they are better able to
understand.

It is also important to note that the parents may be unaware of certain policies and
procedures within the District. If the parent comes to you at the bus stop seeking assistance,
please be patient and either help them or contact someone who can.

Thank you for your attention to this matter.

Sincerely yours,

Superintendent of Schools



